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 ABSTRACT  
 
This study explores the implementation of the Project-Based Learning (PJBL) model in 
Christian Religious Education (PAK) at SDN 105313 Mamo Rube Julu, emphasizing its role 
in enhancing both cognitive understanding and moral development. Using a systematic 
literature review approach, the study synthesizes findings from recent research on PJBL 
applications in faith-based elementary education. The review focuses on how PJBL 
engages students in meaningful, collaborative, and contextually relevant projects, 
enabling them to connect biblical teachings with real-life situations, develop critical 
thinking, problem-solving skills, and internalize Christian values. Findings indicate that the 
effectiveness of PJBL is strongly linked to teachers’ pedagogical competence, which 
includes instructional planning, differentiation, formative assessment, classroom 
management, and moral guidance. Teachers act as facilitators, mentors, and ethical 
models, ensuring that project activities are academically rigorous and morally enriching. 
The literature also highlights challenges in implementing PJBL, including time constraints, 
limited resources, curriculum alignment, and varied student motivation. However, 
strategic planning, professional development, and institutional support can mitigate these 
obstacles, enabling successful integration of PJBL into PAK. Importantly, PJBL fosters moral 
and spiritual growth alongside cognitive mastery. Projects that incorporate service 
learning, ethical reflection, and community engagement help students develop empathy, 
social responsibility, and reflective decision-making. In conclusion, PJBL represents a 
comprehensive pedagogical framework that nurtures academically competent, morally 
grounded, and socially responsible learners in Christian education. The study underscores 
the importance of teacher competence and institutional support in operationalizing PJBL 
effectively within faith-based elementary classrooms. 
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INTRODUCTION 

Project-Based Learning (PJBL) has increasingly become a central pedagogical approach in 
contemporary education, emphasizing active engagement, collaboration, and real-world 
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problem-solving. Unlike traditional didactic methods, PJBL encourages students to 
assume responsibility for their learning, explore complex questions, and produce tangible 
outcomes through sustained inquiry. In the context of Christian Religious Education (PAK), 
such approaches are particularly significant because they provide a framework for 
integrating cognitive understanding of biblical principles with ethical reasoning, personal 
reflection, and practical application. The teaching of Christian values in elementary 
schools is not only about transferring knowledge but also about nurturing spiritual 
growth, moral character, and social responsibility, making PJBL a fitting strategy for 
fostering holistic development. At SDN 105313 Mamo Rube Julu, the implementation of 
PAK faces a multifaceted set of challenges and opportunities. The student body reflects 
diverse backgrounds in terms of socio-economic status, prior knowledge, and cultural 
experiences, which directly influence learning readiness and engagement. In such 
heterogeneous classrooms, conventional teaching approaches often fail to address 
individual needs or stimulate meaningful participation. Project-Based Learning, however, 
offers adaptive pathways for students to collaborate, reflect, and engage with content 
actively. By integrating projects that connect biblical narratives, moral dilemmas, and 
community-based issues, teachers can facilitate experiential learning that encourages 
both intellectual comprehension and moral application. Research has indicated that PJBL 
contributes to deeper understanding, higher-order thinking skills, and greater retention 
of knowledge compared to traditional methods. In Christian education, these benefits 
extend to the development of empathy, ethical reasoning, and decision-making grounded 
in biblical teachings. For instance, when students are assigned a project to analyze the 
moral lessons of a parable and relate them to contemporary life challenges, they engage 
in critical thinking, collaborative discussion, and personal reflection simultaneously. Such 
experiences support not only academic mastery but also character formation, aligning 
with the holistic goals of PAK. Effective implementation of PJBL requires a high level of 
teacher competence, particularly in instructional design, classroom management, and 
assessment. Teachers must be able to scaffold learning, guide inquiry, facilitate 
collaboration, and provide meaningful feedback to ensure that projects achieve both 
cognitive and moral objectives. Pedagogical competence in this context is not limited to 
methodological expertise but also encompasses the ability to integrate ethical and 
spiritual guidance, helping students internalize Christian values through active 
participation. Adopting PJBL in Christian Religious Education is not without challenges. 
Teachers often face constraints related to time, curriculum requirements, and available 
resources. Additionally, students’ initial unfamiliarity with self-directed learning, group 
dynamics, and project management may require structured guidance and ongoing 
support. Understanding how PJBL can be effectively operationalized in elementary PAK 
classrooms is essential to bridging the gap between theoretical benefits and practical 
outcomes. Given these considerations, this study seeks to examine the implementation 
of the Project-Based Learning model in Christian Religious Education at SDN 105313 
Mamo Rube Julu. It aims to explore how teachers design and manage projects, how 
students engage with both academic and moral content, and what strategies are 
employed to overcome challenges inherent in diverse and dynamic classroom 
environments. By investigating these dynamics, the study provides insights into the 
efficacy of PJBL as a means of enhancing learning outcomes, moral development, and 
student engagement in faith-based education contexts. Through this exploration, the 
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research contributes to a deeper understanding of pedagogical innovation in PAK and 
offers practical implications for teachers, school administrators, and policymakers seeking 
to foster meaningful and character-driven learning experiences. 

METHODS 

This study employed a systematic literature review (SLR) methodology to examine the 
implementation of the Project-Based Learning (PJBL) model in Christian Religious 
Education (PAK) at elementary schools, with particular attention to pedagogical 
strategies, student engagement, and moral development outcomes. The SLR approach 
was selected because it provides a structured and rigorous framework for synthesizing 
existing research evidence, identifying patterns and gaps, and generating comprehensive 
insights into the efficacy and challenges of PJBL in faith-based educational settings. Unlike 
traditional narrative reviews, a systematic approach ensures transparency, replicability, 
and minimal bias in literature selection, analysis, and interpretation. The review process 
was conducted in several stages, following established guidelines for systematic reviews 
in educational research. First, clear research questions were formulated to guide the 
search and selection process. These included: How has PJBL been implemented in PAK or 
Christian education contexts? What pedagogical strategies facilitate effective project-
based learning in diverse classrooms? What evidence exists regarding cognitive, moral, 
and spiritual outcomes of PJBL for students in elementary education? These questions 
framed the scope and inclusion criteria for relevant studies. The literature search was 
conducted across multiple academic databases, including Scopus, Web of Science, ERIC, 
Google Scholar, and local Indonesian education journals, covering publications from 2010 
to 2025. Keywords and Boolean operators were used strategically, such as “Project-Based 
Learning,” “Christian Religious Education,” “PAK,” “elementary school,” “moral 
development,” and “pedagogical competence.” The inclusion criteria emphasized peer-
reviewed articles, empirical studies, and case studies focusing on PJBL implementation in 
elementary Christian education or comparable faith-based contexts. Exclusion criteria 
filtered out studies unrelated to PAK, secondary or higher education levels, or non-
empirical discussions. Following the initial search, duplicate articles were removed, and 
abstracts were screened to assess relevance. Full-text articles were then examined using 
a standardized data extraction protocol, capturing information on study objectives, 
methodology, sample characteristics, intervention strategies, outcomes, and identified 
challenges. Quality assessment was conducted using adapted criteria from the Preferred 
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA), ensuring the 
reliability and validity of the included studies. The extracted data were synthesized 
thematically, categorizing findings according to pedagogical approaches, project design, 
student engagement, assessment practices, and outcomes related to knowledge 
acquisition and moral development. This thematic synthesis allowed for a comprehensive 
understanding of how PJBL has been operationalized in Christian elementary education 
and provided a foundation for interpreting potential applications and implications for SDN 
105313 Mamo Rube Julu. By employing an SLR methodology, this study ensures that 
conclusions are grounded in a robust evidence base, offering both theoretical and 
practical guidance for educators seeking to implement PJBL effectively within PAK 
classrooms. 
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RESULT AND DISCUSSION 

The systematic literature review revealed a growing body of research emphasizing the 
effectiveness of Project-Based Learning (PJBL) in enhancing both academic mastery and 
moral development within elementary Christian education. Across multiple studies, PJBL 
emerged as a pedagogical model that actively engages students in the co-construction of 
knowledge, promotes collaborative problem-solving, and fosters meaningful integration 
of Christian values with everyday experiences. In the context of PAK, PJBL allows learners 
to explore biblical narratives, ethical principles, and moral dilemmas through projects that 
are relevant to their social and cultural environment, creating a dynamic learning space 
that extends beyond rote memorization or teacher-centered instruction. Studies 
consistently highlight that effective implementation of PJBL relies heavily on teacher 
competence, particularly in planning, scaffolding, and assessing projects. Teachers who 
are proficient in designing PJBL experiences structure projects around clear learning 
objectives that align with the PAK curriculum while embedding moral and spiritual 
themes. For example, projects may involve community service activities inspired by 
biblical teachings, dramatization of parables, or research on local cultural practices in light 
of Christian values. These activities not only reinforce cognitive understanding but also 
cultivate empathy, ethical reasoning, and social responsibility among students. The 
review showed that successful PJBL implementation involves several core strategies: (1) 
Differentiated project design, allowing students of varying abilities and prior knowledge 
to contribute meaningfully; (2) Collaborative learning, where small groups negotiate 
responsibilities, plan tasks, and present findings collectively; (3) Integration of moral 
reflection, in which students are guided to connect project outcomes to biblical principles; 
and (4) Formative assessment and feedback, enabling teachers to monitor progress 
continuously and adjust scaffolding as necessary. These practices demonstrate that 
pedagogical competence is not merely technical but also relational and ethical, 
particularly in Christian education contexts where character formation is an explicit goal. 

Evidence from multiple case studies indicates that PJBL enhances students’ understanding 
of PAK content, including biblical stories, ethical principles, and doctrinal concepts. 
Students engaged in projects show improved retention, higher-order thinking, and better 
application of knowledge to real-life scenarios. For instance, a project involving the 
creation of a “Community Service Journal” based on Jesus’ teachings on compassion 
encouraged students to analyze their local context, plan service activities, and reflect on 
their actions in light of biblical values. Teachers reported that students were more 
attentive, participative, and motivated when project tasks were clearly linked to practical, 
meaningful outcomes. The literature underscores that PJBL fosters self-directed learning 
skills. Students in PJBL environments demonstrate initiative, time management, and 
problem-solving abilities, which are critical for both academic success and lifelong moral 
development. In the PAK classroom, such skills translate into thoughtful engagement with 
ethical questions, conscientious study of biblical texts, and active participation in faith-
based initiatives, reflecting a holistic understanding of Christian education as both 
cognitive and moral formation.  
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Moral and Character Development 

A distinct feature of PJBL in Christian education is its capacity to nurture moral reasoning 
and character development. Several studies highlight that projects emphasizing service, 
collaboration, and reflection promote virtues such as honesty, compassion, and 
stewardship. For example, students engaged in group projects on caring for the elderly or 
environmental stewardship not only applied Christian teachings in practice but also 
reflected on ethical dilemmas, peer dynamics, and personal growth. Interviews and 
reflective journals reported in the literature indicate that students often articulate moral 
lessons they learned, linking personal experiences with biblical narratives, which 
enhances internalization and long-term ethical behavior. PJBL encourages moral dialogue 
among peers. Students learn to negotiate differences, respect diverse perspectives, and 
critically evaluate choices in light of Christian ethics. This social dimension fosters 
empathy and ethical maturity, demonstrating that PJBL is not merely a vehicle for 
cognitive development but a structured framework for moral education. In line with prior 
research by Lustani Samoris (2023), which emphasized the impact of teacher competence 
on students’ moral growth, the systematic review reinforced that teacher guidance, 
reflective questioning, and feedback are central to translating project activities into 
meaningful moral outcomes. The literature identifies several challenges in 
operationalizing PJBL within PAK classrooms. Time constraints emerged as a significant 
limitation, as designing, implementing, and assessing projects often require more 
instructional hours than conventional teaching methods. Teachers must balance 
curriculum coverage, project supervision, and assessment without compromising learning 
quality. Resource limitations-including teaching aids, materials for projects, and 
technological support-also affect the scope and diversity of projects that can be 
implemented effectively. Another challenge involves aligning PJBL with standardized 
assessments. National curricula and testing frameworks often emphasize factual 
knowledge, while PJBL emphasizes skills, application, and moral reflection, creating 
potential tensions. Teachers must therefore navigate the dual goals of academic 
achievement and holistic moral development, requiring advanced planning, pedagogical 
flexibility, and institutional support. Varying student motivation and home support 
influence project engagement; students from less supportive environments may need 
additional scaffolding and mentoring to participate fully. 

Teacher Competence as a Mediating Factor 

The review strongly indicates that the success of PJBL in PAK is mediated by teacher 
competence. Teachers’ ability to integrate project design, differentiated instruction, 
classroom management, and moral guidance directly impacts student outcomes. 
Teachers who engage in reflective practice, peer collaboration, and continuous 
professional development are better equipped to anticipate challenges, adjust strategies, 
and foster meaningful student engagement. This aligns with findings from multiple 
studies emphasizing the relationship between pedagogical competence and student 
moral development in faith-based education. Competent teachers not only design 
intellectually stimulating projects but also model ethical behavior, provide formative 
feedback, and facilitate moral reflection, thereby maximizing the holistic benefits of PJBL. 
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Synthesizing the literature, several practical recommendations emerge for implementing 
PJBL effectively at SDN 105313 Mamo Rube Julu. First, professional development 
programs should focus on enhancing teachers’ project design, assessment literacy, and 
integration of Christian values into projects. Second, lesson planning should incorporate 
differentiated project tasks to accommodate diverse student abilities and backgrounds. 
Third, formative assessment and reflective practice must be systematically embedded, 
enabling teachers to monitor cognitive and moral growth. Fourth, school leadership 
should provide resources, allocate time, and foster collaborative communities of practice 
to sustain project-based initiatives. Finally, culturally contextualized projects that connect 
biblical principles to students’ lived experiences enhance relevance, engagement, and 
moral internalization. The systematic literature review demonstrates that Project-Based 
Learning is a powerful pedagogical model for enhancing mastery of PAK content, fostering 
moral development, and promoting holistic learning in elementary Christian education. 
Effective PJBL implementation hinges on teacher competence, including planning, 
differentiation, assessment, and moral guidance. While challenges such as time 
limitations, resource constraints, and standardized curriculum pressures exist, strategic 
planning, reflective practice, and institutional support can mitigate these obstacles. For 
SDN 105313 Mamo Rube Julu, adopting PJBL offers opportunities to cultivate both 
cognitive understanding and ethical maturity, preparing students to apply Christian values 
thoughtfully in daily life. The review reinforces that PJBL is not only an instructional 
strategy but a comprehensive framework for nurturing academically competent, morally 
grounded, and socially responsible learners in diverse faith-based classrooms. 

CONCLUSION 

This study, based on a systematic literature review, underscores the significant potential 
of Project-Based Learning (PJBL) as an effective pedagogical model for enhancing both 
cognitive mastery and moral development in Christian Religious Education (PAK) at the 
elementary level. The findings demonstrate that PJBL provides students with 
opportunities to actively engage in meaningful learning experiences that connect biblical 
knowledge and ethical principles with real-life contexts. By participating in well-
structured projects, students not only acquire content knowledge but also develop critical 
thinking, problem-solving skills, and the ability to apply Christian values in practical 
situations. The literature highlights that successful implementation of PJBL in PAK 
classrooms is strongly mediated by teachers’ pedagogical competence. Teachers who 
possess skills in instructional planning, differentiation, formative assessment, and 
classroom management are able to design projects that accommodate diverse student 
needs, learning styles, and socio-cultural backgrounds. Teachers’ relational and moral 
competencies play a crucial role in guiding students through collaborative activities, 
ethical dilemmas, and reflective exercises. In PJBL, the teacher functions not merely as a 
transmitter of knowledge but as a facilitator, mentor, and moral model, providing 
scaffolding and feedback to ensure that learning is both academically rigorous and 
morally meaningful. The systematic review also identifies several challenges inherent in 
operationalizing PJBL within Christian elementary schools. Time constraints, resource 
limitations, alignment with standardized curricula, and variations in student motivation 
can hinder the depth and quality of project-based instruction. The literature emphasizes 
that these obstacles can be mitigated through strategic planning, professional 
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development, and institutional support. When schools invest in teacher training, provide 
adequate resources, and encourage collaborative practices among educators, PJBL can be 
effectively integrated into the curriculum, producing measurable gains in both academic 
and moral domains. The integration of moral and spiritual development within PJBL 
distinguishes it as particularly suitable for PAK. Projects that emphasize service learning, 
community engagement, ethical reflection, and application of biblical teachings foster 
empathy, character formation, and ethical reasoning among students. Such practices 
demonstrate that cognitive mastery and moral development are mutually reinforcing 
rather than separate educational goals. Students who engage meaningfully in PJBL are 
more likely to internalize Christian values, develop a sense of social responsibility, and 
cultivate a reflective attitude toward their actions and decisions. Project-Based Learning 
emerges as a comprehensive pedagogical approach that aligns with the dual objectives of 
Christian Religious Education: academic excellence and moral formation. Its effectiveness 
depends on teachers’ pedagogical competence, reflective practice, and capacity to 
integrate moral guidance with project design. For SDN 105313 Mamo Rube Julu, 
implementing PJBL offers a pathway to nurture students who are intellectually capable, 
morally grounded, and socially responsible. By addressing challenges through 
professional development, institutional support, and contextualized projects, schools can 
create learning environments that foster holistic development, ensuring that students are 
well-prepared to live out Christian values in their communities. Ultimately, PJBL 
represents not only an instructional methodology but also a transformative framework 
for cultivating ethically conscious, engaged, and reflective learners within faith-based 
education. 
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