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ABSTRACT

The purpose of this study was to determine the positive and significant effect of the
implementation of differentiated learning on students' learning creativity in the field of
Christian Religious Education and Character Education of class XI at SMA Negeri 1
Sidikalang in the 2024/2025 Academic Year. The research hypothesis is: "there is a positive
and significant effect of the implementation of differentiated learning on students'’
learning creativity in the field of Christian Religious Education and Character Education of
class XI at SMA Negeri 1 Sidikalang in the 2024/2025 Academic Year." The population was
all students of class XI at SMA Negeri 1 Sidikalang in the 2024/2025 Academic Year
totaling 332 people. The research sample used a purposive sampling technique, namely
36 students of class XI-6 as an experimental class with the implementation of
differentiated learning and 36 students of class XI-9 as a control class using a conventional
approach. This research method is a quantitative approach with a true experimental
design method, namely Posttest-Only Control Design. The instrument used in this study
was a questionnaire item consisting of 30 items. The research data for the questionnaire
were analyzed using the pooled variance t-test formula. From the calculation results, the
teount = 16.652 > tiapie (00 = 5%) = 2.000 was obtained. The t-value is in the area of the HO
rejection curve and Ha acceptance. Thus, it can be concluded that the research hypothesis
is accepted, namely that there is a positive and significant influence of the implementation
of differentiated learning on students' learning creativity in the field of Christian Religious
Education and Character Education of class XI at SMA Negeri 1 Sidikalang in the
2024/2025 Academic Year. The difference in students' learning creativity in the field of
Christian Religious Education and Character Education of class XI at SMA Negeri 1
Sidikalang in the 2024/2025 Academic Year is known from the average student learning
creativity with the implementation of differentiated learning is 3.10 higher than the
average student learning creativity with the conventional approach, which is 2.73.
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INTRODUCTION

Globalization has transformed education, particularly in Indonesia. Education is a
conscious effort to enhance human resources and constitutes a process of teacher
guidance for students, enabling them to fully develop and utilize their potential in ways
that are beneficial to their lives, both as citizens and as individuals. Based on the author’s
observation at SMA Negeri 1 Sidikalang, students demonstrate a lack of creativity in
learning, especially in the subject of Christian Religious Education. This can be seen from
the following indicators: (1) students show low self-confidence in expressing opinions
during the learning process; (2) students are not yet able to offer ideas or suggestions
different from their peers; (3) only a few students are capable of asking questions in class
during the learning process; and (4) there is a lack of curiosity about the learning material
presented by the teacher. These observations indicate that students’ learning creativity
in Christian Religious Education at the school is relatively low, and they are less active in
engaging with the learning process. From these findings, it is evident that teachers have
made efforts to encourage and stimulate students through the use of various teaching
models and strategies. However, these efforts have not been fully successful, resulting in
diminished student creativity during the learning process. Therefore, one approach that
Christian Religious Education teachers can adopt to enhance students’ learning creativity
is Differentiated Instruction. This approach allows teachers to tailor their teaching
methods to meet the diverse needs and abilities of individual students. It creates a
learning environment that motivates students to think creatively and develop new ideas.
By implementing differentiated instruction, it is expected that students’ creativity in
understanding and applying the values of Christian Religious Education and Character
Education can be optimized. Through this research, it is anticipated that empirical
evidence will be obtained to support the importance of implementing differentiated
instruction in improving students’ learning creativity. Furthermore, this study is expected
to contribute to the development of more inclusive and innovative educational theory
and practice.

METHODS

The type of research employed in this study is a True Experimental Design, using the
posttest-only control group design. In this design, there are two groups: the first group,
which receives treatment (X) through the application of differentiated instruction in Class
XI-6, and the second group, which does not receive differentiated instruction in Class XI-
9. The group receiving the treatment is referred to as the experimental group, while the
group without treatment is referred to as the control group. This study was conducted
with Grade XI students at SMA Negeri 1 Sidikalang in the 2024/2025 academic year. The
researcher chose this location because of the observed problems related to the need to
improve students’ learning creativity in Christian Religious Education. The research was
carried out from March to May 2025. To analyze the research data, the researcher
employed the following steps:

1. Constructing a distribution table of respondents’ answers based on the available

options.
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2. Constructing a distribution table of respondents’ answers based on weighted
scores of the options.

3. Tabulating all respondents’ answers, meaning that each response was organized
and summed according to the predetermined weights.

4. Calculating the ideal score for the tested variables. The ideal score represents the
highest possible score, assuming that every respondent selected the highest
option. According to Sugiyono, the ideal score is calculated as:

Ideal Score = highest score per item x number of instrument items x number of
respondents.

5. Determining the interpretation criteria

The criteria for acceptance or rejection of the hypothesis, according to Sugiyono, are as

follows:

Ha (Alternative Hypothesis): Differentiated Instruction has a significant effect on students’
learning creativity in Christian Religious Education and
Character Education of Grade Xl students at SMA Negeri 1
Sidikalang in the 2024/2025 academic year.

Ho (Null Hypothesis): Differentiated Instruction has no significant effect on students
learning creativity in Christian Religious Education and
Character Education of Grade Xl students at SMA Negeri 1
Sidikalang in the 2024/2025 academic year.

RESULTS AND DISCUSSION

The author concludes that learning creativity refers to activities undertaken by students
to create a learning environment and mindset that sharpen their intellectual capacity
during the learning process. Learning creativity can also be defined as the ability to
generate unique, unconventional, and appropriate ideas in order to respond to and
further develop concepts and activities. Therefore, it is essential for students to cultivate
both knowledge and critical thinking skills during learning.

Factors Influencing Learning Creativity

According to Yulianto, the factors influencing students’ learning creativity can be
categorized into two: internal and external factors. 1) Internal factors include interest and
motivation. Students with a high level of interest in a subject or activity tend to be more
creative. 2) External factors include the family environment. Support from family, such as
parental encouragement and freedom of expression at home, provides a positive
foundation for the development of students’ creativity. From the Old Testament to the
New Testament, human beings have been endowed with creative thinking to apply
creativity in their daily lives. God’s teachings and actions in the Old Testament are
reflected in the creation of the universe and everything within it. The extraordinary
account of creation in Genesis demonstrates God’s unlimited creativity in forming the
heavens, the earth, and all living beings. However, the creation of humankind was distinct.
Genesis 1:27 states, “So God created mankind in His own image, in the image of God He
created them; male and female He created them.” Humanity was created in God’s image
and likeness, which signifies that God granted human beings creativity as a reflection of
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His own creative nature. This creativity teaches us to innovate and create new
developments over time, with the sole purpose of glorifying, preserving, and sustaining
God’s creation. Likewise, in the New Testament, Jesus Christ, the great King,
demonstrated how to act creatively in interpreting God’s Word so that humankind might
understand and practice it in their lives. Differentiated instruction refers to blending
diverse differences to acquire information, generate ideas, and express what students
have learned. In other words, differentiated instruction involves creating a diverse
classroom environment by providing students with opportunities to access content,
process ideas, and enhance learning outcomes according to their abilities. This approach
enables students to learn more effectively. Differentiated instruction fosters behavioral
change, making students more active, creative, and goal-oriented (Gusteti & Neviyarni,
2022).

Characteristics of Differentiated Instruction

1. Proactive in nature
Emphasizes quality over quantity
Rooted in assessment
Provides varied approaches to content, process, product, and learning climate
Student-centered
Integrates individualized and traditional learning
Dynamic and adaptable
The objectives of differentiated instruction include:
Helping all students learn effectively.
Enhancing students’ motivation and academic achievement.
Building harmonious teacher-student relationships.
Encouraging students to become independent learners.
Increasing teacher satisfaction.

NouswN

ukhwnN e

Steps of Differentiated Instruction

The steps of differentiated instruction form a continuous cycle that begins with a deep
understanding of the unique needs of each student. This is followed by planning and
implementing flexible strategies in content, process, and product, and concludes with
evaluation and reflection to improve teaching practices in order to accommodate
diversity and maximize student potential. Christian education should foster students’
growth in likeness to Christ as redeemed men and women. Students must learn about
God to emulate Him and understand eschatological truths to prepare spiritually. They
need to become true “followers of God” (Ephesians 5:1). Christian education begins with
spiritual regeneration, through which God’s life is imparted to the soul, allowing spiritual
growth and awareness of God and His Word. Spiritual maturity progresses gradually, from
regeneration to full maturity, by God’s grace and “through the knowledge of our Lord
Jesus Christ” (2 Peter 1:5-8). Christian Religious Education can therefore be understood
as education centered on the teachings of Jesus Christ and the Bible, which serves as the
foundation for believers in daily life. As a school subject, Christian Religious Education
aims to guide and instruct Christian students in biblical teachings and Christ-centered
living. Students are expected to reflect Christlike behavior and thought, embodying the
image of God within themselves. Based on data analysis, the average score of students’

International Transformative Education and Humanities Journal, Vol. 1 No. 2 - 2025



75

Ruthnovrimel D. Rajagukguk et al / International Transformative Education and Humanities Journal, Vol. 1 No. 2 - 2025

learning creativity in Christian Religious Education and Character Education using
differentiated instruction in Grade XI at SMA Negeri 1 Sidikalang in the 2024/2025
academic year was 3.10. This indicates that Christian Religious Education teachers
implemented differentiated instruction effectively, thereby improving students’ creativity
in learning. Among the 30 questionnaire items, the highest scores were item numbers 2
and 3, with an average score of 3.44. Most students responded that they frequently
generated many ideas while learning Christian Religious Education and actively answered
teachers’ questions during class discussions. Conversely, the lowest score was item
number 25, with an average score of 2.58, where most students stated that they
sometimes developed initial ideas into deeper reflections based on biblical values. The
highest-rated indicator was “fluency in thinking,” with an average score of 3.19, which
included the ability to generate multiple ideas, actively participate in discussions, and
complete assignments smoothly. The lowest-rated indicator was “elaboration,” with an
average score of 3.00, which included the ability to refine ideas, adopt new perspectives,
and modify prior understanding.

The average score of students’ leaning creativity in Christian Religious Education and
Character Education using a conventional approach (without differentiated instruction) in
Grade XlI at SMA Negeri 1 Sidikalang in the 2024/2025 academic year was 2.73. This
suggests that even though conventional teaching methods were applied effectively,
students’ creativity was still lower compared to differentiated instruction. The highest-
scoring item was number 4, with an average of 3.22, where students often used biblical
verses as the basis for asking or answering questions during discussions. The lowest-
scoring item was number 17, with an average of 2.31, where students occasionally used
different sources to support their arguments in Christian Religious Education. The highest-
rated indicator in this approach was “flexibility in thinking,” with an average score of 2.92,
including the ability to view problems from various perspectives, find alternative
solutions, and adapt to teaching methods. The lowest-rated indicator was “originality,”
with an average score of 2.57, involving the ability to express unique ideas, present
uncommon work or thoughts, and demonstrate distinctive learning approaches. From the
statistical test conducted to determine acceptance or rejection of the research
hypothesis, the tcunt Was found to lie in the rejection region of Hg and acceptance region
of Ha: tiable = -2.000 > teount = 16.652 > tanle = 2.000. Thus, it can be concluded that there is
a significant difference in students’ learning creativity in Christian Religious Education and
Character Education between the implementation of differentiated instruction and
conventional approaches in Grade XI at SMA Negeri 1 Sidikalang in the 2024/2025
academic year. This difference is evident in the mean scores, where the use of
differentiated instruction yielded a higher average score (3.10) compared to the
conventional approach (2.74). The findings and data analysis demonstrate that the
effective implementation of differentiated instruction by Christian Religious Education
teachers significantly enhanced students’ learning creativity in Christian Religious
Education and Character Education. This was evidenced by the mean difference of 0.36
between the two approaches, confirming that differentiated instruction more effectively
fosters learning creativity than conventional teaching methods.

CONCLUSION
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Based on the statistical test results, the calculated t value (tcount) falls within the right side
of the two-tailed test curve, namely ttable = -2.000 > tcount = 15.652 > traple = 2.000. It is
evident that the tcount lies within the rejection region of Ho and the acceptance region of
Ha. Thus, it can be concluded that there is a positive and significant difference between
the implementation of Differentiated Learning and the conventional approach (without
the implementation of Differentiated Learning) in enhancing students’ learning creativity
in Christian Religious Education and Character Education for Grade Xl students at SMA
Negeri 1 Sidikalang in the 2024/2025 academic year. This significant difference is reflected
in the mean score of students’ learning creativity. The average score for students in
Christian Religious Education and Character Education using the Differentiated Learning
implementation in Grade XI at SMA Negeri 1 Sidikalang in the 2024/2025 academic year
was higher, at 3.10, compared to the average score of 2.73 achieved by students taught
through the conventional approach (without the implementation of Differentiated
Learning).

BIBLIOGRAPHY

Ab, Marisyah, and R Firman. (2019). Pemikiran KI Hadjar Dewantara Tentang Pendidikan.
Jurnal Pendidikan Tambusai 3(3), 2-3.

Abdullah, Ramli. (2024). Pembelajaran Dalam Perspektif Kreativitas Guru Dalam
Pemanfaatan = Media Pembelajaran. Lantanida Journal 4(1), 35-49.
http://dx.doi.org/10.22373/lj.v4i1.1866.

Agus, Makmur. (2015). Efektivitas Penggunaan Metode Base Method Dalam
Meningkatkan Kreativitas Dan Motivasi Belajar Matematika Siswa SMPN 10 Padang
Sidimpuan. Jurnal Edutech 1(1), 4-5.

Arikunto Suharsimi. (2017). Prosedur Penelitian Suatu Pendekatan Praktik. Jakarta:
Rineka Cipta.

Faiz, Aiman, Anis Pratama, and Imas Kurniawati. (2022). Pembelajaran Berdiferensiasi
Dalam Program Guru Penggerak Pada Modul 2.1. Jurnal Basicedu 6(2), 2846—2853.

Fikranlim, Hulu. (2020). Pengaruh Kreativitas Belajar Dan Soft Skill Mahasiswa Terhadap
Kesiapan Kerja Mahasiswa Pendidikan Bisnis.” Niagawan 9(3).

Gusteti, Meria Ultra, and Neviyarni. (2022). Pembelajaran Berdiferensiasi Pada
Pembelajaran Matematika Di Kurikulum Merdeka. Jurnal Ilmiah Pendidikan
Matematika 3(3) 636-646.

Hasanah, Enung, Ika Maryani, Suyatno, and Rivan Gestiardi. (2023). Model Pembelajaran
Diferensisasi Berbasis Digital Di Sekolah. Yogyakarta: K-Media.

Istarani, and Pulungan Intan. (2017). Ensiklopedia Pendidikan. Medan: Medan Persada.

Jacek, Gralewski, and Karwowski Maciej. (2018). Are Teachers’ Implicit Theories of
Creativity Related to the Recognition of Their Students’ Creativity? Journal Of

International Transformative Education and Humanities Journal, Vol. 1 No. 2 - 2025



77

Ruthnovrimel D. Rajagukguk et al / International Transformative Education and Humanities Journal, Vol. 1 No. 2 - 2025

Creative Behavior 52(2), 156-167.

Katja, Thoring, Desmet Pieter, and Schaub-Badke Petra. (2018). Creative Environments
for Design Education and Practice: A Typology of Creative Spaces. Journal Design
Studies 56, 54-83.

Marlina. (2020). Strategi Pembelajaran Berdiferensiasi Di Sekolah Inklusif. Padang: Afifa
Utama.

N, Hasnawati, and Netti N. (2018). Peningkatan Kreativitas Siswa Melalui Strategi
Pembelajaran Berdiferensiasi Pada Pembelajaran PAI Di SMAN 4 Wajo. Jurnal
Educandum 8(2), 229-241.

Nababan, Damayanti. (2023). Fostering Student Spirituality through Eschatological
Understanding in the Frame of Christian Education. Pharos Journal of Theology 104(
5), 7.

Nasrodin, Hepni, and Ubaidillah. (2024). Implementasi Pembelajaran Diferensiasi Produk
Dalam Menumbuhkan Kreativitas Peserta Didik. Jurnal Pendidikan Indonesia 13(1),
192.

Nina, Isnawati, and Samian Samian. (2015). Kemandirian Belajar Ditinjau Dari Kreativitas
Belajar Dan Motivasi Belajar Mahasiswa. Jurnal Pendidikan Ilmu Sosial 25(1), 131.

Nugroho, Citra Maulidyah Rahmawati. (2024). Implementasi Pembelajaran
Berdiferensiasi Dalam Perspektif Teori Belajar Humanistik Pada Sekolah Dasar:
Studi Literatur. Journal of innovation and teacher professionalism 2(3).

Oemar, Hamalik. (2014). Psikologi Belajar Dan Mengajar. Cet. 9. Bandung: Sinar Baru
Algensindo.

Parlindungan, Pardede. (2016). Berpikir Kritis Dan Kreatif Dalam Pendidikan Kristen.
Jurnal Pendidikan Agama Kristen Regula Fidei 1(1), 1-32.

Pasti, Murni Zega. (2024). Pengaruh Strategi Pembelajaran Berdiferensiasi Terhadap
Kemampuan Berpikir Kreatif Matematis Siswa SMA Negeri 1 Lotu. Jurnal
Pendidikan Matematika 6(2).

Purwowidodo, Agus, and Muhamad Zaini. (2023). Teori Dan Praktik Model Pembelajaran
Berdiferensiasi Implementasi Kurikulum Merdeka Belajar. Yogyakarta: Penebar
Media Pustaka.

Ragil Widianto Atmojo, Idam, Rukayah, and Dkk. (2024). Pembelajaran Berdiferensiasi
(Dalam Implementasi Kurikulum Merdeka). Edited by Murwani Dewi Wijayanti.
Surakarta: CV. Pajang Putra Wijaya.

Riska, Nuriyani, Artati Waluyati Sri, and Dahlia. (2023). Penerapan Pembelajaran
Berdiferensiasi Dalam Meningkatkan Keaktifan dan Kreativitas Belajar Peserta
Didik. ASANKA: Journal of Social Science and Education 4(2), 171-181.

The Implementation of Differentiated ... (Ruthnovrimel Debora Rajagukguk et al)



78

Ruthnovrimel D. Rajagukguk et al / International Transformative Education and Humanities Journal, Vol 1 No. 2 - 2025

Rohani. (2017). Meningkatkan Kreativitas Anak Usia Dini Melalui Media Bahan Bekas.
Jurnal Raudhah 5(2).

Saondi, Ondi, and Aris Suherman. (2015). Etika Profesi Keguruan. 3rd ed. Bandung:
Refika Aditama.

Sigalingging, Ropin. (2023). Pembelajaran Berdiferensiasi Pada Implementasi Kurikulum
Merdeka The Differentiatiated Classroom. Tata Akbar.

Siti, Aminuriyah, Markhamah, and Sutama. (2022). Pembelajaran Berdiferensiasi :
Meningkatkan Kreativitas Peserta Didik. Jurnal lImiah Mitra Swara Ganesha 9(1),
98.

Sopianti, Dewi. (2023). Implementasi Pembelajaran Berdiferensiasi Pada Mata Pelajaran
Seni Budaya Kelas XI Di SMAN 5 Garut. Jurnal Kanayagan — Journal of Music
Education 1(1), 1-8.

Sugiyono. (2018). Metode Penelitian Kuantitatif, Kualitatif, Dan R&D. Bandung:
Alfabeta.

Suharsimi. (2020). Prosedur Penelitian Suatu Pendekatan Praktek. Jakarta: Rineka Cipta.

Ulfa, Fitriyanti Hani, Marlina Leny, and Fahmi. (2019). Pengaruh Metode Bermain Peran
Terhadap Kreativitas Anak Di Paud Kelompok Bermain Kartini Kabupaten Ogan
Komering Ilir. Jurnal Pendidikan Islam Anak Usia Dini 3(2).

Umi, Muhlisah, Misdalina, and Kesumawati Nila. (2023). Pengaruh Strategi Pembelajaran
Berdiferensiasi Terhadap Kemampuan Berpikir Kritis Dan Kreatif Matematis Siswa
SMA.” Jurnal Cendekia: Jurnal Pendidikan Matematika 7(3), 2793-2803.

Wahyuningtyas, Dessy Putri, Rikza Azharona Susanti, and Melly Elvira. (2023).
Pembelajaran Berdiferensiasi Untuk Implementasi Kurikulum Merdeka. Malang:
Litnus.

Winarni. (2018). Teori Dan Praktik Penelitian Kuantitatif, Kualitatif. Jakarta: Bumi
Aksara.

Witarsa, Ramdhan, Herlina, and Evi Sofiarni. (2024). Kreativitas Siswa Sekolah Dasar
Melalui Pembelajaran Berdiferensiasi. Journal of Education Research 5(2), 2085—
2090.

Yulianto, Rudi, Titik Haryati, and Rahmat Sudrajat. (2024). Peningkatan Kreativitas
Belajar Siswa Pendidikan Pancasila Melalui Pemanfaatan Canva SMP Kartiyoso
Semarang. Jurnal lImiah Civis 13(2), 49-63.
https://doi.org/10.26877/civis.v13i2.19324.

International Transformative Education and Humanities Journal, Vol. 1 No. 2 - 2025


https://doi.org/10.26877/civis.v13i2.19324

