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	ABSTRACT	

The personality of Christian Religious Education (CRE) teachers plays a crucial role in the educational process, particularly within the context of exemplar-based learning. This study aims to analyze and describe how the personality of CRE teachers at SMAN 1 Sirandorung can be implemented as a model in learning that emphasizes moral exemplarity. Exemplar-based learning is an integral part of character education, which requires teachers not only to deliver subject matter cognitively but also to embody exemplary attitudes, behaviors, and moral integrity. This research employs a qualitative approach with a case study method. Data were collected through in-depth interviews, participatory observation, and documentation. The findings reveal that CRE teachers at SMAN 1 Sirandorung demonstrate strong personalities in aspects of religiosity, moral integrity, social empathy, and professional responsibility, which are consistently reflected in their daily conduct within the school environment. The teachers’ exemplarity significantly influences students’ character development, particularly in fostering respect, honesty, and social concern. The implications of this study highlight the urgency of developing CRE teachers’ personality competence as part of long-term learning strategies. By positioning teachers as role models in the learning process, Christian religious education at the secondary level can be implemented holistically and effectively in shaping students who are faithful, ethical, and responsible.
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INTRODUCTION
Education is widely recognized as a systematic and deliberate effort to create an atmosphere of learning and a process of instruction that allows students to actively develop their potential in holistic ways (Tilaar, 2002). Within the context of Christian Religious Education (CRE), the role of teachers is not confined merely to the transmission of cognitive knowledge but extends far more deeply into shaping students’ moral values, ethical behavior, and spiritual growth. A CRE teacher is expected to embody high personal integrity that is consistently manifested in speech, actions, and daily interpersonal relationships. In this sense, exemplary-based education positions the teacher as a primary figure in the formation of students’ character and value systems (Noddings, 2013). In today’s educational context, the significance of exemplary-based learning becomes increasingly apparent. Modern life presents students with challenges rooted in pragmatic, individualistic, and consumerist values, which often conflict with the ideals of communal responsibility and moral integrity (Hastings, 2016). Consequently, teachers must function as agents of counter-values, offering models of life inspired by Christian teachings. When teachers genuinely embody the principles they teach, students find it easier to accept and emulate their example. Such authenticity enables exemplary-based learning to reach students’ affective dimensions in ways that abstract knowledge alone cannot achieve (Lickona, 1991).
Personality competence, as one of the core professional competencies of teachers, plays a crucial role in this process. This competence entails the ability to act in accordance with social norms, legal expectations, and professional ethics while at the same time demonstrating maturity, stability, wisdom, and moral authority (Undang-Undang Guru dan Dosen No. 14, 2005). For Christian Religious Education teachers, personality competence goes beyond general morality and includes spiritual maturity and a theologically informed awareness of their vocational calling as educators (Banks & Banks, 2019). In this perspective, the integrity of the teacher becomes a theological witness, where professional practice is inseparable from faith-based conviction. This study focuses on SMAN 1 Sirandorung, a secondary education institution committed to strengthening students’ character and holistic personality development. Through exemplary-based learning, the school emphasizes the role of CRE teachers’ personalities as living models of Christian values. The strategy aims not only to enhance the intellectual dimensions of learning but also to shape the affective and spiritual lives of students. Nevertheless, such an approach requires critical exploration to determine to what extent teachers’ personalities truly serve as effective models in educational practice (Creswell, 2018). The purpose of this research is to examine in depth how the personalities of CRE teachers at SMAN 1 Sirandorung are implemented as models of exemplary-based learning and how such implementation influences students’ educational experiences and character formation. It is expected that the findings will provide both theoretical insights and practical implications for strengthening teacher personality competence in Christian Religious Education within secondary schools. Ultimately, this study affirms that the success of education is not determined solely by teachers’ intellectual competence but even more by the moral and spiritual qualities that underpin their professional actions (Palmer, 2007).

METHODS
This study employs a qualitative approach with a case study method to gain an in-depth understanding of how the personality of Christian Religious Education (CRE) teachers is implemented as a model of exemplary-based learning at SMAN 1 Sirandorung. The qualitative approach was selected because it allows the researcher to explore social phenomena in a natural setting, emphasizing the meaning constructed by individuals or groups in particular contexts (Creswell, 2018). The case study method is considered highly relevant, as the focus of the research is placed on one specific location and subject with distinctive characteristics that require thorough investigation (Yin, 2018). The subjects of this research are the CRE teachers at SMAN 1 Sirandorung, along with students enrolled in the subject. Teachers were chosen as the primary subjects since the research is concerned with personality and exemplary qualities, while students served as supplementary informants to provide insights into the influence of teachers’ personalities on the learning process and character formation (Patton, 2015). Data collection was carried out using three main techniques: in-depth interviews, participant observation, and documentation. In-depth interviews were conducted with the CRE teacher and selected students using a semi-structured interview guide, which enabled flexibility in exploring information while ensuring alignment with the research focus (Kvale & Brinkmann, 2009). Participant observation was undertaken both in formal classroom settings and in informal school activities to observe directly the behavior, attitudes, and interactions of the teacher with students, colleagues, and the school community. Documentation analysis included curriculum records, lesson plans, assessment books, and reflective teacher notes to examine the consistency between what is formally taught and how it is practiced in daily instruction. Data analysis followed the framework of Miles and Huberman (1994), involving data reduction, data display, and conclusion drawing. The process was iterative and continuous throughout data collection. Data reduction was conducted to simplify and focus on relevant information. Data display took the form of descriptive narratives, which facilitated the identification of contextual patterns. Conclusions were drawn by examining the interrelationships between data and the meanings that emerged within the context of teacher personality as a model of exemplary practice. To ensure data trustworthiness, this research applied triangulation of sources and methods. Source triangulation was achieved by comparing information from teachers, students, and documentary records, while method triangulation involved the combination of interviews, observations, and documentation analysis (Denzin, 2017). Furthermore, member checks were conducted by returning interview summaries and analytical interpretations to participants for verification, thereby strengthening the credibility and reliability of the findings (Lincoln & Guba, 1985).
RESULT AND DISCUSSION
This study has generated a set of findings that illustrate how the personality of Christian Religious Education (CRE) teachers at SMAN 1 Sirandorung is implemented in daily teaching practice as a model of exemplary learning and how this affects students. The findings can be clustered into four major dimensions, namely: (1) the personality dimensions of the CRE teacher, (2) strategies of exemplary-based pedagogy, (3) student responses to the teacher’s example, and (4) challenges and opportunities in implementing personality-based competence. Each of these aspects is presented systematically in order to construct a comprehensive understanding of the phenomenon. Field observations and in-depth interviews revealed that the CRE teacher at SMAN 1 Sirandorung embodies a personality that is deeply grounded in spirituality, moral integrity, and emotional stability. He is widely recognized by both students and colleagues as a humble, patient, disciplined, and highly committed individual in fulfilling his vocation as an educator. These traits are not merely superficial attributes but rather qualities that consistently manifest in his interactions with students, fellow teachers, and school staff. His presence within the school community provides a sense of calmness and direction, qualities often cited as indispensable for educators in faith-based education (Palmer, 2007).
In daily school interactions, the teacher consistently demonstrates Christian virtues such as love, forgiveness, service, and self-control. These are not only verbally communicated in lessons on biblical love but are also tangibly practiced. For example, he pays particular attention to students facing academic struggles or those from complex family backgrounds. Such acts of care resonate deeply with the ethos of servant leadership that undergirds Christian pedagogy (Greenleaf, 2002). As a result, students not only learn about biblical principles but also encounter them embodied in the teacher’s life, fostering respect and admiration. Professionalism further amplifies the teacher’s credibility. He arrives punctually, prepares lessons thoroughly, and evaluates students fairly and objectively. His consistency and accountability underscore the principle that integrity is not an abstract concept but a lived practice, one that becomes a pedagogical instrument in itself (Noddings, 2013). Through this integration of personality and professionalism, the teacher’s identity becomes an inseparable component of the learning process. Students do not merely acquire cognitive knowledge of Christian ethics; they also internalize them through observation and emulation of the teacher’s character.

Exemplary-Based Teaching Strategies: From Theory to Praxis
The CRE teacher at SMAN 1 Sirandorung employs strategies of exemplary pedagogy that move beyond cognitive transmission to engage students affectively and spiritually. In classroom practice, he does not rely solely on lectures or discussions, but integrates narrative methods, spiritual reflection, and contextual application. Students are encouraged to reflect on biblical values in relation to their own life experiences, a practice that resonates with Dewey’s (1938) concept of experiential learning, where meaning is constructed through active reflection on lived reality. Importantly, the teacher expands the scope of learning beyond the classroom. He actively participates in extracurricular religious activities such as prayer fellowships, visits to orphanages, and social service initiatives. These engagements provide students with opportunities to witness first-hand how Christian principles are enacted in community life. Such lived pedagogy aligns with Freire’s (1996) notion of education as praxis—where theory and practice intersect in transformative action. The teacher’s approach to conflict resolution further highlights his commitment to exemplary pedagogy. Rather than adopting punitive or authoritarian measures, he employs dialogical and reconciliatory strategies. When misunderstandings occur among students, he prioritizes forgiveness and mediation, reflecting the biblical mandate of reconciliation (2 Corinthians 5:18). In doing so, the teacher transforms conflict situations into moral lessons, modeling the Christian ethic of peacebuilding (Galtung, 2000). Students thus learn not only about conflict resolution in theory but also experience its embodiment in lived practice.

Student Responses: Inspiration and Transformation
Interviews with students revealed significant influence from the teacher’s personality on their perspectives and behaviors. The majority of students reported feeling valued, encouraged, and motivated to become better individuals as a result of observing the teacher’s example. Several testimonies explicitly identified virtues such as patience, humility, and forgiveness as lessons learned not from textbooks but from the teacher’s daily conduct. This confirms the view that moral education is most effective when modeled rather than dictated (Lickona, 1991). One student stated: “I learned to be more patient and not to get angry easily because our teacher remains calm, even when the class is noisy.” Another commented: “I feel more confident now because he always encourages us and reminds us that everyone is precious in God’s eyes.” Such testimonies reflect the teacher’s ability to nurture students’ self-worth, aligning with Eriksonian theories of adolescent development which emphasize the importance of positive role models for identity formation (Erikson, 1968). The transformative impact was also observed in behavioral shifts at school. Students became more disciplined, cooperative in helping peers, and demonstrated increased respect towards teachers. While these changes did not occur uniformly across all students, a noticeable pattern of positive moral growth emerged. This suggests that exemplary pedagogy, though gradual, exerts a profound influence on shaping students’ character over time (Arthur, 2003).
Despite its evident success, the implementation of exemplary pedagogy is not without challenges. A primary concern is the pervasive influence of popular culture and social media, which often promote values antithetical to Christian ethics. Teachers face difficulties sustaining moral values amidst a permissive cultural environment that normalizes behaviors conflicting with Christian teaching (Postman, 2005). This tension requires teachers to exercise creativity and resilience in making biblical values relevant in students’ contemporary lives. Another challenge arises from administrative demands and curriculum pressures, which can shift the teacher’s focus from relational pedagogy toward cognitive achievement. The bureaucratic workload often risks undermining the relational essence of exemplary-based learning (Hargreaves, 1994). To counter this, institutional support is crucial. Schools must allocate time, resources, and structural space for teachers to cultivate their personal and spiritual development alongside academic responsibilities. The collective ethos of SMAN 1 Sirandorung fosters a supportive environment for character education. The principal and faculty demonstrate a shared commitment to nurturing a religious and ethical school culture, providing a fertile ground for the sustainability of exemplary pedagogy. Furthermore, Indonesia’s Merdeka Curriculum offers expanded flexibility for teachers to design contextual and value-based learning (Kemendikbudristek, 2022). This curricular latitude empowers CRE teachers to integrate spiritual, affective, and cognitive dimensions in holistic pedagogy.
Exemplarity in Christian Religious Education should not be reduced to a moral instrument but must be understood as a holistic pedagogical paradigm. In CRE, the teacher’s life and personality serve as the primary conduit for transmitting faith, embodying Christian values, and shaping spiritual identity. As Bonhoeffer (1954) argued, faith is best communicated not through abstract doctrine but through incarnational living. By making the teacher’s life itself the curriculum, learning becomes authentic, relational, and deeply relevant to students’ realities. The implementation of teacher personality competence is also inseparable from theological convictions that teachers are co-laborers with God in nurturing the next generation. Exemplarity in this sense is not merely a method but an expression of faith working through love (Galatians 5:6). The CRE teacher thus embodies a vocation that integrates pedagogy, theology, and spirituality, making the classroom both a site of intellectual inquiry and a space of moral-spiritual formation. The role of the CRE teacher transcends that of a content deliverer. He or she becomes a spiritual mentor, character guide, and moral model. This role has long-term implications, as students carry forward the values internalized through their interactions with the teacher beyond the school context. For this reason, the development of teacher personality competence should remain a priority in professional training and mentoring programs for CRE teachers. Investing in this dimension ensures that exemplary pedagogy continues to flourish, equipping students not only with knowledge but with the moral-spiritual resilience to navigate life’s challenges. The findings from SMAN 1 Sirandorung demonstrate that the personality of CRE teachers, rooted in Christian virtues, serves as a powerful model of exemplary pedagogy. Through consistent embodiment of love, integrity, and humility, the teacher shapes students’ character and inspires transformation. While challenges persist from cultural and administrative pressures, opportunities provided by supportive school culture and curricular reforms open pathways for strengthening this approach. Ultimately, exemplary pedagogy emerges as a holistic educational paradigm where the teacher’s personality, faith, and practice converge to form a transformative educational experience.

Conclusion

This study underscores the significance of the personality of Christian Religious Education (PAK) teachers in fostering an exemplar-based learning process. The findings reveal that PAK teachers at SMAN 1 Sirandorung are able to effectively implement personality competence through behaviors, attitudes, and interactions that embody Christian values. A teacher’s personality—rooted in spirituality, integrity, responsibility, and empathy—proves to be a crucial factor in creating an inspiring learning environment that supports the character development of students. The teacher’s role as a model, both within and beyond the classroom, has established an effective and holistic learning framework with long-term impact. Such exemplarity does not merely serve as a source of cognitive knowledge, but also functions as a means of shaping students’ values, attitudes, and moral awareness. Teachers who successfully serve as role models do not only convey Christian teachings verbally; more importantly, they embody and enact these teachings through concrete actions that students can observe, experience, and emulate. The successful implementation of exemplar-based learning at SMAN 1 Sirandorung cannot be separated from the support of a conducive school environment, the collective spirit of the educational community, and the commitment of teachers to their vocational calling as Christian educators. Nevertheless, several challenges persist, including the influence of external cultural forces that often conflict with Christian values, as well as the administrative demands and curricular pressures that consume teachers’ time and energy. These realities highlight the need for strategies and policies that strengthen teachers’ personality competencies through continuous training, spiritual reflection, and the improvement of value-based school management practices. From these findings, it can be concluded that the personality of PAK teachers is a fundamental element in the process of Christian value-based character education. The consistent exemplarity displayed by teachers serves as a vital bridge between the doctrines taught and the values internalized by students. The implications of this study are not only significant for the professional development of PAK teachers but also offer valuable input for educational policy design that emphasizes the centrality of personality dimensions in Christian religious education. By placing teacher personality at the core of the learning model, Christian educational institutions can fulfill their ultimate mission: to cultivate a generation that is not only intellectually capable but also spiritually and morally mature in facing the complexities and dynamics of contemporary life.
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