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 ABSTRACT  
 
This study explores the transformative power of Christ’s teaching authority as reflected in 
Matthew 7:28-29 and its implications for Christian pedagogy within the context of SD 
Negeri 118377 Perk Aek Pamingke, Labuhan Batu. The passage describes the crowd’s 
amazement at Jesus’ teaching, which was marked not merely by rhetorical skill but by 
divine authority that shaped understanding, conviction, and transformation. Grounded in 
this biblical perspective, the study seeks to examine how Christian Religious Education 
(CRE) can move beyond cognitive transmission of religious knowledge toward holistic 
formation that touches students’ attitudes, values, and spiritual awareness. Employing a 
qualitative research design, the study integrates exegetical analysis of Matthew 7:28-29 
with a systematic literature review on Christian pedagogy and transformative learning, 
complemented by simple interviews with Christian teachers serving 48 Christian students 
at the school. The findings indicate that Christ’s authoritative teaching model emphasizes 
authenticity, moral integrity, and coherence between message and life, which are 
essential elements for effective Christian education. Teachers who embody these qualities 
foster deeper student engagement, respect, and openness to moral and spiritual 
transformation. This study concludes that Christian pedagogy inspired by Matthew 7:28-
29 calls educators to teach not only with knowledge but with lived faith and credibility. 
Such an approach enables Christian Religious Education in public-school contexts to 
contribute significantly to character formation, spiritual growth, and the development of 
students who are responsive to God’s truth in their daily lives. 
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INTRODUCTION 

The cultivation of meaningful educative relationships between teachers and students has 
become an increasingly important concern in contemporary education, particularly within 
value-oriented subjects such as Christian Religious Education (CRE). In diverse and often 
challenging educational contexts, teachers are not only transmitters of knowledge but 
also relational agents who shape students’ moral outlook, emotional development, and 
social behavior. Among the various dimensions of teacher professionalism, social 



447 
Berliana Silalahi / Journal of Christian Pedagogy and Theology, Vol. 1 No. 3 - 2025 

 

From Amazement to Transformation… (Berliana Silalahi) 

competence plays a crucial role in fostering healthy interactions, mutual trust, and 
collaborative learning environments. Social competence refers to a teacher’s ability to 
communicate effectively, build respectful relationships, demonstrate empathy, manage 
interpersonal dynamics, and engage constructively with students, colleagues, and the 
wider school community. In CRE, this competence is inseparable from theological 
reflection, as Christian teaching is inherently relational, rooted in love, partnership, and 
shared commitment to faith and learning. Within the Christian tradition, educative 
relationships are not merely functional or instructional but are understood as 
partnerships in spiritual and moral formation. Philippians 1:5 offers a compelling biblical 
foundation for this relational vision, as the Apostle Paul expresses gratitude for the 
“partnership in the gospel” shared with the Philippian believers. The Greek term koinōnia 
used in this verse conveys a deep sense of fellowship, mutual participation, and shared 
responsibility. This concept extends beyond spiritual communion to include collaborative 
engagement, emotional solidarity, and sustained relational commitment. When applied 
to the educational context, Philippians 1:5 provides a theological lens for understanding 
teacher–student relationships as partnerships in learning and character formation, rather 
than hierarchical or transactional interactions. For CRE teachers, social competence thus 
becomes a lived expression of koinōnia, manifested through respectful communication, 
attentiveness to students’ needs, and a willingness to walk alongside learners in their 
educational journey. 

The relevance of this relational framework becomes particularly evident in public-school 
settings where Christian students may represent a minority and where teachers must 
navigate diverse cultural, social, and religious backgrounds. SMP Negeri 7 Bawolato, 
located in Nias, presents such a context. The school serves 46 Christian students guided 
by seven CRE teachers who share responsibility for nurturing students’ spiritual and moral 
development within a broader pluralistic environment. In this setting, the quality of 
educative relationships significantly influences students’ engagement with CRE, their 
sense of belonging, and their willingness to internalize Christian values. Social 
competence enables CRE teachers to create inclusive and supportive learning spaces 
where students feel respected, understood, and encouraged to participate actively in the 
learning process. Existing research on Christian education has tended to focus more 
heavily on pedagogical skills, curriculum design, or theological content, often overlooking 
the relational dynamics that mediate the effectiveness of instruction. Limited scholarly 
attention has been given to the integration of biblical texts, such as Philippians 1:5, with 
empirical analysis of teacher social competence in Indonesian public schools. This gap is 
significant, as relational challenges, such as communication barriers, student 
disengagement, and socio-emotional difficulties, frequently hinder the realization of 
educational goals. Without strong social competence, even well-designed curricula and 
sound theological instruction may fail to foster meaningful learning experiences. This 
study seeks to examine the social competence of Christian Religious Education teachers 
in fostering educative relationships at SMP Negeri 7 Bawolato, using Philippians 1:5 as a 
theological and conceptual framework. The study aims to explore how the biblical 
concept of partnership (koinōnia) informs teachers’ relational practices and how these 
practices contribute to the formation of supportive, collaborative, and value-oriented 
learning environments. By integrating exegetical reflection with educational analysis, this 
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research contributes to a deeper understanding of how social competence grounded in 
Scripture can strengthen Christian pedagogy and enhance the quality of teacher-student 
relationships in public-school contexts. 

METHODS 

This study employed a qualitative research design with an emphasis on Systematic 
Literature Review (SLR) as the primary methodological approach, complemented by 
simple, context-based interviews to enrich and contextualize the findings. The 
methodological framework was chosen to ensure theological depth, academic rigor, and 
contextual relevance in examining Christian pedagogy through the lens of Matthew 7:28-
29 within the setting of SD Negeri 118377 Perk Aek Pamingke. The Systematic Literature 
Review focused on peer-reviewed journal articles, scholarly books, and reputable 
theological and educational sources published primarily within the last ten years, while 
also including several classical biblical commentaries for exegetical balance. The literature 
search was conducted using academic databases. The selected literature was screened 
through inclusion criteria emphasizing relevance to Christian education, pedagogical 
transformation, and biblical-theological reflection. Excluded were sources lacking 
academic credibility or direct relevance to pedagogical or theological analysis. The SLR 
process enabled the identification of recurring pedagogical themes such as teaching 
authority, moral formation, spiritual authenticity, and learner transformation. Biblical 
exegesis formed an integral component of the SLR. Matthew 7:28-29 was analyzed using 
historical-critical and theological approaches, examining the socio-religious context of 
first-century Jewish teaching, the contrast between Jesus and the scribes, and the 
pedagogical implications of teaching “with authority.” This exegetical analysis was then 
dialogically related to contemporary educational theories, particularly transformative 
learning theory and character-based education, allowing for interdisciplinary synthesis. 
To complement the literature-based findings, simple semi-structured interviews were 
conducted with one Christian Religious Education teacher and two Christian teachers at 
SD Negeri 118377 Perk Aek Pamingke. The interviews aimed to capture practical insights 
into how Christian pedagogical values are understood and implemented in daily teaching. 
Questions focused on teaching approaches, student responses, perceived challenges in 
fostering transformative learning, and reflections on biblical inspiration in classroom 
practice. Given the small number of Christian teachers and the exploratory nature of the 
study, the interviews were not intended for statistical generalization but for contextual 
enrichment. Emerging themes from the literature were compared with interview 
narratives to identify convergences and contextual nuances. This triangulation enhanced 
the credibility of the findings by integrating theoretical, biblical, and practical 
perspectives. Ethical considerations were observed through informed consent, 
confidentiality, and the anonymization of interview participants. This methodological 
approach allowed the study to develop a biblically grounded and pedagogically informed 
reflection on transformative Christian teaching, rooted in both scholarly discourse and 
lived educational practice. 

RESULT AND DISCUSSION 
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The results of this study reveal that Matthew 7:28-29 provides a profound theological and 
pedagogical foundation for understanding transformative teaching in Christian education, 
particularly within the context of SD Negeri 118377 Perk Aek Pamingke. The passage 
describes the reaction of the crowds after Jesus finished His teaching: they were amazed 
because He taught as one having authority, and not as the scribes. This amazement 
(ekplēssō in the Greek text) signifies more than momentary surprise; it reflects a deep 
existential impact that challenged listeners’ assumptions, values, and spiritual 
orientation. When interpreted pedagogically, this reaction becomes a key indicator of 
transformative learning, learning that moves beyond information transfer toward inner 
change. In the educational context examined in this study, this biblical insight resonates 
strongly with how Christian pedagogy can shape students’ attitudes, moral awareness, 
and openness to truth. From the systematic literature review, a recurring theme emerges: 
transformative education is closely linked to the integrity and authority of the teacher, 
not merely to instructional techniques. Educational theorists emphasize that authority in 
teaching does not equate to authoritarianism but refers to credibility, coherence between 
words and actions, and moral authenticity. In Matthew 7:28-29, Jesus’ authority stands in 
contrast to the scribes, whose teaching relied heavily on citation and external validation. 
Jesus, however, spoke with intrinsic authority rooted in His identity and lived obedience 
to God. When applied to Christian pedagogy, this suggests that effective teaching arises 
when educators embody the values they teach. In SD Negeri 118377 Perk Aek Pamingke, 
where 48 Christian students are guided by five Christian teachers, this principle becomes 
especially significant. The findings indicate that students are more receptive to lessons on 
faith, character, and responsibility when teachers demonstrate consistency, compassion, 
and moral clarity in daily interactions. The interview data support this theological-
pedagogical synthesis. Teachers reported that students tend to respond more deeply 
when learning experiences are relational rather than merely instructional. Moments of 
“amazement” in the classroom, when students express curiosity, moral reflection, or 
emotional engagement, often occur not during formal explanations, but when teachers 
connect biblical truths with real-life situations. This mirrors the pedagogical pattern of 
Jesus, whose teaching authority flowed from His ability to connect divine truth with 
human experience. Such moments of amazement serve as entry points for 
transformation, as they disrupt routine thinking and invite students to reflect on meaning, 
values, and purpose. 

Another significant finding relates to the communal dimension of transformative 
teaching. Matthew’s Gospel situates Jesus’ teaching within a communal listening context, 
where transformation is experienced collectively. Similarly, in the classroom setting, 
transformation is not solely an individual process but unfolds within relationships among 
teachers and students. The study found that Christian pedagogy grounded in Matthew 
7:28-29 encourages a learning environment characterized by trust, respect, and shared 
reflection. Teachers who cultivate dialogue rather than monologue enable students to 
process faith-based values together, fostering moral sensitivity and mutual 
accountability. This communal approach aligns with contemporary educational theories 
that emphasize social interaction as a catalyst for deep learning. The results also highlight 
the importance of pedagogical authority rooted in service and humility. Jesus’ authority 
astonished the crowds precisely because it was exercised without coercion. He did not 
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dominate His listeners; instead, He invited them into a new understanding of God’s will. 
In the context of SD Negeri 118377 Perk Aek Pamingke, teachers described striving to 
balance instructional leadership with pastoral care. This balance reflects a Christ-centered 
model of authority that empowers rather than suppresses students. When authority is 
exercised as service, students are more likely to internalize values such as honesty, 
responsibility, and compassion. This finding reinforces the idea that Christian pedagogy 
must integrate spiritual depth with ethical formation. The discussion reveals that 
amazement functions as a transitional stage between exposure to truth and personal 
transformation. Biblical amazement is not an end in itself but a catalyst for response. In 
educational terms, moments of wonder can lead to reflection, decision-making, and 
behavioral change when guided appropriately. Teachers in this study noted that follow-
up activities, such as reflective discussions, journaling, and practical applications—are 
crucial for translating amazement into transformation. Without such intentional 
pedagogical scaffolding, amazement may remain superficial. This insight underscores the 
responsibility of Christian educators to design learning experiences that nurture reflection 
and action, not merely emotional engagement. The findings also engage critically with the 
challenges of implementing transformative Christian pedagogy in a public-school context. 
Teachers acknowledged constraints such as limited instructional time, diverse student 
backgrounds, and administrative expectations. However, Matthew 7:28-29 offers a 
framework for navigating these challenges by emphasizing the quality rather than the 
quantity of teaching. Even within limited timeframes, teaching that is authentic, 
relational, and value-oriented can leave a lasting impression. The study suggests that 
transformation does not require overt religious instruction alone but can occur through 
the integration of biblical values into everyday teaching practices, classroom 
management, and interpersonal relationships. The authority of Jesus’ teaching points to 
the inseparability of truth and life. Jesus did not merely explain God’s law; He embodied 
it. This incarnational aspect of teaching provides a crucial implication for Christian 
educators: pedagogy becomes transformative when teachers view their vocation as a 
lived testimony. The results indicate that students are particularly attentive to how 
teachers handle conflict, show fairness, and respond to failure. These everyday actions 
often speak louder than formal lessons and contribute significantly to students’ moral and 
spiritual formation. The discussion further reveals that transformation in Christian 
education is gradual and relational rather than instantaneous. While Matthew records an 
immediate reaction of amazement, the broader Gospel narrative shows that 
transformation unfolds over time as individuals continue to encounter Jesus’ teaching. 
Similarly, teachers in this study emphasized patience and perseverance in nurturing 
students’ growth. Transformation may not always be immediately visible, but consistent 
exposure to authoritative, compassionate teaching gradually shapes students’ character. 
This insight challenges outcome-driven educational models that prioritize measurable 
results over formative processes. Literature review findings, and interview insights, the 
study demonstrates that Matthew 7:28-29 offers a robust pedagogical paradigm for 
Christian education. The movement from amazement to transformation encapsulates the 
essence of Christian teaching: engaging the heart and mind, grounding authority in 
authenticity, and guiding learners toward meaningful change. In the context of SD Negeri 
118377 Perk Aek Pamingke, this paradigm affirms that even within modest institutional 
settings, Christian pedagogy can exert a profound formative influence when rooted in 
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Christ’s teaching model. The results and discussion affirm that the transformative power 
of Christ’s teaching lies not only in its content but in its authority, relational depth, and 
moral coherence. When Christian educators align their pedagogy with these dimensions, 
classrooms become spaces where amazement opens the door to transformation, shaping 
students not only as learners, but as persons growing in faith, character, and 
responsibility. 

CONCLUSION 

This study concludes that Matthew 7:28-29 provides a compelling theological and 
pedagogical framework for understanding transformative teaching in Christian education, 
particularly within the context of SD Negeri 118377 Perk Aek Pamingke. The authority of 
Jesus’ teaching, which astonished His listeners, is not rooted in institutional power or 
rhetorical technique, but in the integrity, authenticity, and divine truth embodied in His 
life and words. When applied to Christian pedagogy, this authority becomes a model for 
educators who seek not merely to transmit knowledge, but to cultivate deep moral, 
spiritual, and character transformation among students. The findings demonstrate that 
Christian pedagogy becomes transformative when teachers integrate biblical truth with 
relational teaching practices. Moments of amazement in the classroom, characterized by 
curiosity, reflection, and emotional engagement, function as gateways to deeper learning 
when they are intentionally guided toward reflection and practice. Teachers who embody 
consistency, compassion, and moral clarity are perceived by students as credible 
authorities, enabling values such as responsibility, respect, and faithfulness to be 
internalized rather than superficially understood. This confirms that pedagogical 
authority in Christian education is inseparable from personal integrity and lived example. 
The study also affirms that transformation in Christian education is a gradual and 
communal process. Learning shaped by Christ’s teaching does not occur in isolation, but 
within relationships that foster trust, dialogue, and shared reflection. In the public-school 
context, where instructional time and religious expression may be limited, the quality of 
teaching interactions becomes especially significant. Even within such constraints, 
educators who adopt Christ-centered pedagogical principles can nurture meaningful 
character formation by integrating faith-based values into everyday learning experiences 
and classroom relationships. This research highlights that amazement, as described in 
Matthew 7:28-29, should not be treated as an end in itself, but as a catalyst for ongoing 
transformation. Without reflective guidance and practical application, amazement risks 
remaining a temporary emotional response. Christian educators are called to design 
learning processes that move students from wonder to understanding, and from 
understanding to faithful action. In conclusion, the transformative power of Christ’s 
teaching lies in its unity of truth, authority, and compassion. When Christian educators 
model this unity in their professional practice, education becomes a formative journey 
that shapes students holistically. This study reinforces the conviction that Christian 
pedagogy, grounded in Scripture and lived with integrity, can meaningfully contribute to 
the formation of students who are not only knowledgeable, but also morally grounded, 
spiritually aware, and prepared to live responsibly within their communities. 
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