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 ABSTRACT  

 
The purpose of this research is to determine the effect of the Talking Stick learning model 

on the learning activeness of eighth-grade students in Christian Religious Education and 
Character at SMP Negeri 3 Siborongborong during the 2025/2026 Academic Year. The 
research hypothesis posits: "There is a positive and significant effect of the Talking Stick 
learning model on the learning activeness of eighth-grade students in Christian Religious 
Education and Character at SMP Negeri 3 Siborongborong during the 2025/2026 

Academic Year." The population comprises all eighth-grade students at SMP Negeri 3 
Siborongborong in the 2025/2026 Academic Year, totaling 102 students. The sample for 

the study was determined using a purposive sampling technique, where Class VIII C served 
as the experimental group and Class VIII D as the control group. This study employed a 
quantitative research method, specifically a Quasi-Experimental Design with a 
Nonequivalent Control Group Design. The research instrument was a questionnaire 
consisting of 28 items. The questionnaire data were analyzed using the formula for the 

difference in means (N-Gain Score). The average N-Gain score for the experimental class 
was found to be 0.7395, which falls into the high category. The average N-Gain score for 
the control class was 0.1862, which falls into the low category. Subsequently, an 
independent samples t-test was conducted, yielding a calculated t-value (tcount) of 
12.481, which is greater than the critical t-value (ttable) of 2.000 (at α=0.05 with df=58). 

Therefore, it is concluded that the research hypothesis (Ha) is accepted—meaning there is 
a positive and significant effect of the Talking Stick learning model on the learning 

activeness of eighth-grade students in Christian Religious Education and Character at SMP 
Negeri 3 Siborongborong during the 2025/2026 Academic Year—and the null hypothesis 
(H0) is rejected. 
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INTRODUCTION 
Education constitutes a critical aspect of human life. Quality education is instrumental in 
producing intelligent individuals who are well-equipped to compete in the era of 
globalization. It is expected that education will foster character development, mental 
growth, and the acquisition of knowledge in children, ultimately enabling them to mature 
into interactive adults who contribute meaningfully to their social environment, both 
individually and collectively. 
According to the National Education System Law (Undang-Undang Sisdiknas No. 20 of 
2003), education is a conscious and planned effort to establish a learning atmosphere and 
process where learners actively develop their potential. This includes achieving spiritual 

strength, religious faith, self-control, personality, intelligence, noble character, and the 
skills necessary for themselves and society. The success of education is intrinsically linked 
to the efficacy of the learning system implemented in every school. Learning is defined as 
a direct interaction between a teacher and students aimed at acquiring knowledge or 
information, which subsequently leads to changes in thought patterns and attitudes. 
Therefore, high-quality learning is heavily dependent on the student’s learning activeness. 
Student learning activeness is a pivotal element in the success of any teaching and 
learning process. It represents the engagement process resulting from a student's active 
response while instruction is underway. A student's activeness in the classroom can be 
observed through several behaviors: possessing a high sense of curiosity; effectively 
solving problems during class discussions (whether with seatmates or group members); 
and actively posing and answering questions from peers or the teacher. This active 
engagement enhances the student’s knowledge and fosters critical, active thinking. 
Conversely, a lack of student activeness is equally discernible. 
Student activeness in learning activities is influenced by various factors, broadly 
categorized into internal and external factors. Internal factors include good physical 
health, intelligence, readiness for learning activities, inherent talent, and relevant prior 
experience. External factors encompass learning motivation, engaging and easily 
understandable subject material, the presence of learning aids (instructional media), and 
a comfortable learning atmosphere. Teaching methods significantly affect student 
activeness, ensuring effective learning and the attainment of instructional objectives.  
The Apostle Paul serves as an exemplary biblical figure who models a high spirit of learning 
and activeness. Following his conversion, Paul did not merely accept the Gospel; he 

actively sought the truth, explored Christ’s teachings, and widely disseminated them 
through his instruction and epistles. Paul demonstrated that true learning does not stop 
at knowledge but is embodied in commitment, tangible action, and active service. As 
stated in Romans 12:11, "Never be lacking in zeal, but keep your spiritual fervor, serving 
the Lord." Paul also taught the necessity of training oneself to grow in faith, a principle 
applicable to the educational context where students must train themselves to be active, 
diligent, and continuous learners. 
Based on the author’s observations in the eighth-grade classes at SMP Negeri 3 
Siborongborong, a prevalent issue is the lack of student activeness in Christian Religious 
Education and Character classes. This lack of engagement is evident in several ways: 
students rarely offer opinions during presentations or debates when other groups are 
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presenting; they frequently listen passively without responding during group discussions; 
they remain silent and do not contribute ideas when invited to discuss by group members; 
they seldom ask questions after the teacher concludes a lesson, preferring to remain 
silent; and they show low participation in group discussions or presentations. 
Furthermore, students are generally unenthusiastic in responding to the teacher’s 

questions intended to gauge their understanding of the material, and they infrequently 
complete assignments. 
Consequently, it is essential for the Christian Religious Education teacher to select a 
suitable, varied, and enjoyable learning model that can stimulate learning activeness 
throughout the instructional process. To foster this activeness, the teacher should employ 
an engaging learning model that is effective in cultivating student participation, while also 
helping students easily comprehend and master the subject matter. Learning becomes 

active because the model implemented significantly shapes the instructional process. A 
learner's success in achieving educational goals depends on the teacher's ability to 
effectively apply the chosen learning model. The Talking Stick learning model is proposed 
as one such effective model. 
The Talking Stick model was originally utilized by Native American communities to 
encourage everyone to speak or express their opinions in a public forum (inter-tribal 
meeting). The Talking Stick has been used for centuries by Indian tribes as a tool for 
ensuring fair and impartial listening. It was often employed by councils to determine who 
had the right to speak. When the meeting leader began to discuss an issue, they had to 
hold the stick. The stick would then be passed to another person if that individual wished 
to speak or respond. In this manner, the Talking Stick would circulate among those who 
wished to share their views. Once everyone had a turn, the stick would be returned to the 

chairman/leader. From this, it can be concluded that the Talking Stick serves as a token 
granting the holder the right to speak, which is given on a rotating basis.  
The Talking Stick learning model is a form of cooperative learning. This instructional 
strategy utilizes a stick, and the student holding the stick must answer the teacher’s 
question after all students have studied the core material. The Talking Stick approach is 
highly suitable for students at the elementary, junior high, and senior high school levels. 
Beyond merely training speaking skills, this learning method creates an enjoyable 

atmosphere and actively engages students. 
Learning with the Talking Stick model encourages students to be active and courageous 
in expressing their opinions. The strategy begins with the teacher explaining the core 
material. Then, with the rotating stick, students are guided to reflect upon or reiterate 
the material studied by answering the teacher's questions. The person holding the stick 
is obligated to answer (the "Talking" part). This model promotes active student 
participation because all students have an equal opportunity to voice their opinions when 
they hold the stick. 
This principle resonates with biblical values, particularly those of sharing, listening, and 
mutual encouragement. Relevant verses include: Proverbs 27:17, "As iron sharpens iron, 
so one person sharpens another." Just as the stick rotates, students sharpen each other’s 
abilities through speaking and listening. Ephesians 4:29, "Do not let any unwholesome 

talk come out of your mouths, but only what is helpful for building others up." This 
emphasizes that speech (as in the Talking Stick setting) must be constructive, not 
destructive. James 1:19, "Everyone should be quick to listen, slow to speak and slow to 
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become angry," teaches the balance between speaking and listening, mirroring the 
student's need to wait their turn to hold the stick. Colossians 3:16, "Let the message of 
Christ dwell among you richly," suggests that by sharing opinions in learning, students can 
mutually encourage each other with wisdom. The Talking Stick learning model is simple 
and relatively easy to implement. 
Based on the issues outlined above, the author is interested in conducting research with 
the title: "The Effect of the Talking Stick Learning Model on the Learning Activeness of 
Eighth-Grade Students in Christian Religious Education and Character at SMP Negeri 3 
Siborongborong." 
 
METHODS 
The research method employed is quantitative, utilizing a Quasi-Experimental Design 

approach, specifically the Nonequivalent Control Group Design. An experimental study 
using the Nonequivalent Control Group Design is conducted on two existing groups—an 
experimental group and a control group—that are not randomly selected. The 
experimental group is the class that receives the special treatment (intervention), while 
the control group is the class that does not receive the special treatment. In this particular 
study, the Talking Stick learning model serves as the independent variable. 
Specifically, the class receiving the special treatment is instructed using the Talking Stick 
learning model, whereas the class that does not receive the special treatment is taught 
without the use of the Talking Stick learning model. 

 
 

RESULT AND DISCUSSION 
Academic English Translation: Student Learning Activeness Data Analysis 
Learning activeness is defined as the student's effort to develop their potential through a 
series of learning process activities, whether in face-to-face or online settings, to achieve 
learning objectives. 
 
Experimental Group Data Analysis 
a. Pretest Data Distribution 

Based on the distribution of Pretest data for the experimental class, the item with the 
highest weighted score regarding Student Learning Activeness was item number 17, 
with a score of 109 and a mean of 3.63. This indicates that many students reported 
trying to seek various information sources to solve learning problems. Conversely, 

the item with the lowest weighted score was number 4, with a score of 81 and a mean 
of 2.70, indicating that many students reported trying to avoid peer disturbance to 
better focus on the teacher's explanation. 
Regarding the achievement of indicators, indicator number 5 showed the highest 
weighted score with a mean of 3.43. This indicator relates to "conducting group 
discussions according to teacher instructions," specifically cooperating with group 
members and being able to respond to peers' opinions. The indicator with the lowest 
weighted score was number 3, with a mean of 2.88. This indicator pertains to "asking 
other students or the teacher when facing difficulties," such as asking the teacher 
questions related to material not yet understood and discussing difficult material 
with peers. 
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b. Posttest Data Distribution 
Based on the distribution of Posttest data for the experimental class, the items with 
the highest weighted scores regarding Student Learning Activeness were item 
number 11 and number 18, both with a score of 120 and a mean of 4.00. This reflects 
that many students reported asking the teacher questions about unclear material and 

feeling helped by reading supplementary sources to clarify their understanding. The 
item with the lowest weighted score was number 25, with a score of 101 and a mean 
of 3.37. This indicates that many students reported doing additional independent 
exercises to sharpen their abilities. 
Regarding the achievement of indicators, indicator number 8 showed the highest 
weighted score with a mean of 3.93. This indicator relates to "the opportunity to use 
or apply what has been learned in solving tasks or problems encountered." The 

indicator with the lowest weighted score was number 7, with a mean of 3.60. This 
indicator pertains to "training oneself to solve problems or similar problems," such 
as looking for similar practice questions to redo with peers and doing additional 
independent exercises. 

 
Control Group Data Analysis 
Pretest Data Distribution 
Based on the distribution of Pretest data for the control class, the item with the highest 
weighted score regarding Student Learning Activeness was item number 25, with a score 
of 103 and a mean of 3.40. This indicates that many students reported doing additional 
independent exercises to sharpen their abilities. Conversely, the item with the lowest 
weighted score was number 18, with a score of 69 and a mean of 2.30. This reflects that 

many students reported not feeling helped by reading supplementary sources to clarify 
their understanding. 
Regarding the achievement of indicators, indicator number 6 showed the highest 
weighted score with a mean of 3.05. This indicator relates to "assessing one's own ability 
and the results obtained," specifically evaluating learning outcomes based on feedback 
from the teacher. The indicator with the lowest weighted score was number 4, with a 
mean of 2.48. This indicator pertains to "trying to find various information needed for 

problem-solving," such as reading and understanding references relevant to the problem 
and seeking additional information through various learning sources. 
Posttest Data Distribution 
Based on the distribution of Posttest data for the control class, the items with the highest 
weighted scores regarding Student Learning Activeness were item number 5 and number 
23, both with a score of 103 and a mean of 3.43. This indicates that many students 
reported re-checking their answers before submitting assignments and evaluating their 
learning outcomes after receiving explanations or feedback from the teacher. The item 
with the lowest weighted score was number 26, with a score of 75 and a mean of 2.50. 
This reflects that many students reported not feeling that additional exercises helped 
them to better understand the material taught. 
Regarding the achievement of indicators, indicator number 5 showed the highest 

weighted score with a mean of 3.13. This indicator relates to "conducting group 
discussions according to teacher instructions," specifically cooperating with group 
members and being able to respond to peers' opinions. The indicator with the lowest 
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weighted score was number 8, with a mean of 2.83. This indicator pertains to "the 
opportunity to use or apply what has been learned in solving tasks or problems 
encountered," such as creating simple projects based on existing understanding.  
 
Statistical Test Results and Conclusion 
From the statistical test, which aimed to determine the acceptance or rejection of the 
research hypothesis, the Equal Variance Assumed tvalue (tcount) was found to be greater 
than the critical tvalue (ttabel) (at α=0.05 with df=58). Specifically, tcount=12.481>ttable=2.000. 
This is also evident from the significant value for Equal Variance Assumed, which is 
0.000<0.05. Thus, it can be concluded that there is a positive and significant effect of the 
Talking Stick Learning Model on the learning activeness of eighth-grade students at SMP 
Negeri 3 Siborongborong in the 2025/2026 Academic Year. 

This significant difference is highlighted by the mean N-Gain score of the experimental 
class, which is 0.7395 and falls into the high category. This suggests that the Talking Stick 
Learning Model is effective in enhancing Student Learning Activeness. Conversely, the 
mean N-Gain score of the control class is 0.1862, which falls into the low category, 
indicating that conventional learning (the control class setting) is not effective in 
enhancing Student Learning Activeness. 
 
CONCLUSION 
This study utilized a quantitative research design, specifically a Nonequivalent Control 
Group Quasi-Experimental Design, to determine the effect of the Talking Stick learning 
model on student activeness. 
The methodology involved two pre-existing, non-randomly selected groups: an 
experimental group and a control group. The Talking Stick learning model served as the 
independent variable, constituting the special intervention administered to the 
experimental group. In contrast, the control group received conventional instruction, 
without the implementation of the Talking Stick model. This design allowed for a robust 
comparison between the two instructional approaches regarding their impact on 
students' learning activeness. 
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