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ABSTRACT

This study examines the implementation of spiritual competence among Christian
Religious Education (CRE) teachers in teaching the consequences of sin based on Genesis
3:16-19 to elementary school students at SD Negeri 091428 Af. A Sidamanik. The research
investigates how teachers' spiritual competence influences their pedagogical approach in
delivering sensitive biblical content about sin and its consequences to young learners. A
qualitative descriptive approach was employed, utilizing semi-structured interviews with
three CRE teachers, classroom observations, and document analysis. Data were collected
over three months and analyzed using thematic analysis to identify patterns in teachers’
spiritual competence manifestation and teaching practices. Findings reveal that teachers'’
spiritual competence significantly influences their ability to contextualize biblical
narratives for elementary students. Three primary themes emerged: (1) personal spiritual
maturity as the foundation for authentic teaching, (2) age-appropriate pedagogical
adaptation of theological concepts, and (3) integration of experiential learning methods.
Teachers demonstrated competence through prayer-centered preparation, use of
storytelling techniques, and creation of safe environments for moral reflection. The study
concludes that spiritual competence is fundamental to effective CRE teaching, particularly
when addressing complex theological themes such as sin and its consequences. Teachers'
personal spiritual depth enables them to transform abstract biblical concepts into
meaningful, age-appropriate lessons that resonate with elementary students'
developmental stages. Recommendations include continuous spiritual formation
programs for CRE teachers and development of contextual teaching materials.

Keywords: spiritual competence, consequences, sin, Genesis 3:16-19, pedagogical
adaptation

INTRODUCTION
Christian Religious Education (CRE) occupies a critical position in shaping students' moral

and spiritual foundations, particularly in elementary education where character
formation occurs most intensively (Astley, 2018). Within the Indonesian educational
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context, CRE teachers serve not merely as knowledge transmitters but as spiritual
mentors who guide students in understanding biblical principles and their application to
daily life (Sidjabat, 2019). Among the fundamental theological concepts that students
must comprehend is the biblical doctrine of sin and its consequences, as narratively
presented in Genesis 3:16-19, which depicts the aftermath of humanity's first
disobedience. The passage of Genesis 3:16-19 presents a theologically complex narrative
that describes God's pronouncement of consequences following Adam and Eve's
transgression in the Garden of Eden. This text addresses profound themes including
suffering in childbirth, marital struggle, agricultural toil, and mortality—concepts that
require sensitive and developmentally appropriate pedagogy when taught to elementary-
aged children (Brueggemann, 2010). The challenge for CRE teachers lies not only in
cognitive transmission of these biblical truths but in facilitating understanding that
resonates with children's lived experiences while maintaining theological integrity.
Central to effective CRE teaching is the concept of spiritual competence, which extends
beyond professional pedagogical skills to encompass teachers' personal spiritual
maturity, biblical knowledge, and capacity to embody Christian values (Palmer, 2017).
Spiritual competence involves the integration of faith, character, and teaching practice,
enabling educators to authentically communicate biblical truths and model Christian
discipleship (Pazmifio, 2008). In the Indonesian Ministry of Education's framework,
spiritual competence represents one of four core teacher competencies, alongside
pedagogical, professional, and social competencies (Peraturan Menteri Pendidikan
Nasional No. 16 Tahun 2007). Research examining the practical implementation of
spiritual competence in Indonesian CRE contexts remains limited, particularly regarding
the teaching of challenging theological concepts to young learners. SD Negeri 091428 Af.
A Sidamanik, located in North Sumatra, serves a predominantly Christian student
population where CRE instruction forms an integral component of the curriculum.
However, questions persist regarding how teachers' spiritual competence manifests in
their pedagogical approaches when addressing sensitive topics such as sin and divine
judgment with elementary students. This study addresses several critical gaps in existing
literature. First, while spiritual competence has been theoretically discussed in Indonesian
educational discourse, empirical investigations of its practical implementation remain
sparse (Nainggolan, 2020). Second, limited research has explored how CRE teachers
navigate the pedagogical challenge of teaching complex theological concepts—
particularly those involving suffering and punishment—to developmentally young
learners (Estep et al., 2008). Third, contextual studies examining CRE practices in rural
Indonesian schools are notably absent from academic literature.

The purpose of this research is threefold: (1) to investigate how CRE teachers at SD Negeri
091428 Af. A Sidamanik demonstrate spiritual competence in their teaching practice, (2)
to analyze pedagogical strategies employed in teaching Genesis 3:16-19 to elementary
students, and (3) to identify the relationship between teachers' spiritual maturity and
their effectiveness in delivering sensitive biblical content. This study is guided by the
research question: How do CRE teachers implement spiritual competence when teaching
the consequences of sin from Genesis 3:16-19 to elementary school students?
Understanding the implementation of spiritual competence in CRE teaching holds
significant implications for teacher education programs, curriculum development, and the
broader discourse on religious education quality in Indonesian schools. By examining
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authentic classroom practices and teachers' reflections on their spiritual preparation, this
research contributes to the development of more effective approaches to CRE pedagogy
that honor both biblical fidelity and developmental appropriateness.

METHODS

This study employed a qualitative descriptive research design to explore the
implementation of spiritual competence among CRE teachers. The qualitative approach
was selected for its capacity to capture the nuanced, experiential dimensions of spiritual
competence and pedagogical practice that quantitative methods might overlook
(Creswell & Poth, 2018). The descriptive orientation enabled rich documentation of
teachers' beliefs, practices, and the contextual factors shaping their implementation of
spiritual competence in teaching Genesis 3:16-19. The research was conducted at SD
Negeri 091428 Af. A Sidamanik, a public elementary school located in the Sidamanik sub-
district, Simalungun Regency, North Sumatra Province, Indonesia. The school serves
approximately 180 students from grades 1-6, with approximately 85% identifying as
Christian. The school's location in a predominantly Batak Christian community provides a
culturally supportive environment for CRE instruction. Purposive sampling was utilized to
select three CRE teachers as primary participants based on the following criteria: (1)
minimum three years of experience teaching CRE at elementary level, (2) responsibility
for teaching Genesis 3:16-19 within the curriculum, and (3) willingness to participate in
the research. The three participating teachers (identified as Teacher A, Teacher B, and
Teacher C to maintain confidentiality) possessed teaching experience ranging from 5 to
14 years, with all holding bachelor's degrees in Christian Religious Education or Theology.
Data collection occurred over a three-month period from February to April 2024 through
three primary methods: 1) Semi-structured interviews, in-depth interviews lasting 60-90
minutes were conducted with each teacher individually. Interview protocols explored
teachers' understanding of spiritual competence, their personal spiritual practices,
pedagogical strategies for teaching Genesis 3:16-19, and perceived challenges. Interviews
were conducted in Bahasa Indonesia, audio-recorded with permission, and transcribed
verbatim. 2) Classroom observations, each teacher was observed teaching two lessons
related to Genesis 3:16-19, totaling six classroom observations. Observations focused on
teachers' pedagogical approaches, student engagement, integration of spiritual elements
(prayer, scripture reading), and classroom interaction patterns. Detailed field notes were
recorded, supplemented by audio recordings when permitted. 3) Document analysis,
relevant documents were collected and analyzed, including lesson plans, teaching
materials, student worksheets, and the school's CRE curriculum guidelines. This provided
insight into planned versus implemented curricula and teachers' preparation processes.

Data analysis followed Braun and Clarke's (2006) thematic analysis framework,
proceeding through six phases: (1) familiarization with data through repeated reading of
transcripts and field notes, (2) generation of initial codes identifying relevant data
segments, (3) searching for themes by collating codes into potential patterns, (4)
reviewing themes to ensure coherence and distinctiveness, (5) defining and naming
themes, and (6) producing the final analysis. Analysis was conducted manually with
assistance from qualitative data management software. To enhance rigor, member
checking was performed by sharing preliminary findings with participants for validation.
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Ethical approval was obtained from the school principal and the local education office. All
participants provided written informed consent after receiving detailed information
about the research purpose, procedures, and their right to withdraw. Student assent was
obtained for classroom observations, with parents providing written consent.
Pseudonyms are used throughout to protect participants' confidentiality. All data were
stored securely and will be retained according to research ethics protocols. Multiple
strategies were employed to enhance research trustworthiness. Triangulation was
achieved through multiple data sources (interviews, observations, documents) and
multiple participants. Prolonged engagement in the research setting facilitated rapport
development and deeper understanding. An audit trail documented all methodological
decisions. Reflexivity was practiced through researcher journaling to acknowledge
potential biases stemming from the researcher's own Christian background.

RESULT AND DISCUSSION

All three participating teachers emphasized that their personal spiritual lives constituted
the foundational element of their teaching competence. Teacher A articulated this
perspective: "Before | can teach children about sin and its consequences, | must first
understand it deeply in my own life. My relationship with God is not separate from my
teaching—it is the source of my teaching." This sentiment was echoed consistently across
participants, revealing a shared conviction that authentic CRE teaching flows from
teachers' personal spiritual maturity rather than solely from academic knowledge.
Observations confirmed that teachers engaged in spiritual preparation before lessons. All
three teachers were observed beginning their teaching day with personal prayer in the
classroom, and Teacher B maintained a practice of fasting one day weekly, which she
identified as preparation for teaching challenging biblical topics. During interviews,
teachers described various spiritual disciplines including daily Bible reading, participation
in church activities, and personal reflection on scripture passages before teaching them.
The connection between personal spiritual life and teaching authenticity manifested in
teachers' ability to address students' questions with confidence and vulnerability. When
a fifth-grade student asked Teacher C, "Why did God punish Adam and Eve so harshly?"
the teacher responded not with a defensive theological formula but by sharing her own
journey of understanding God's justice and mercy. This approach, observed across
multiple classroom sessions, created space for genuine spiritual dialogue rather than
mere information transfer. Teachers also demonstrated spiritual competence through
their handling of their own limitations. Teacher A stated, "Sometimes students ask
qguestions | cannot fully answer. In those moments, | tell them honestly that we are all
learning together, and we pray for understanding." This intellectual humility, grounded in
spiritual maturity, paradoxically enhanced rather than diminished teachers' authority, as
it modeled authentic faith that acknowledges mystery while maintaining trust in divine
wisdom.

Developmental Contextualization of Theological Concepts

A central challenge identified by all participants involved translating the complex
theological concepts in Genesis 3:16-19—particularly suffering, curse, and death—into
language and concepts accessible to elementary-aged children. Teachers demonstrated
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spiritual competence through their capacity to maintain theological integrity while
adapting content to students' developmental stages. Teacher B's approach to teaching
Genesis 3:16 (consequences for women) exemplified this adaptation. Rather than
focusing on pain in childbirth—a concept foreign to elementary students—she reframed
the consequence as "difficulties in relationships and taking care of others," connecting it
to students' experiences of conflict with siblings or challenges in helping parents. She
explained: "I cannot teach them things they have no experience of. But they know what
it feels like when something that should be easy becomes hard because of a bad choice."
All three teachers employed storytelling as a primary pedagogical tool, recognizing that
narrative engagement suited elementary students' cognitive development. However,
their spiritual competence was evident in how they embedded theological truths within
age-appropriate narratives. Teacher C restructured Genesis 3:16-19 as a story about
"when the beautiful garden changed," using vivid descriptions to help students imagine
the before-and-after transformation without overwhelming them with concepts of divine
judgment. Visual aids and concrete examples were consistently utilized across observed
lessons. Teacher A created a classroom garden activity where students planted seeds and
observed growth, then simulated "thorns and thistles" (Genesis 3:18) by introducing
obstacles to the plants. This experiential learning helped students grasp the concept that
sin's consequences affect not just people but all of creation. The activity concluded with
discussion about how "things became harder" after Adam and Eve's disobedience, making
abstract theological concepts tangible. Teachers also demonstrated awareness of
emotional development in their contextualization strategies. Recognizing that
elementary students possess limited capacity for abstract moral reasoning, teachers
focused on concrete consequences students could understand: broken relationships, loss
of trust, and increased difficulty in daily tasks. Teacher B explained, "l don't want them to
fear God as a punishing tyrant. | want them to understand that choices have real
consequences, and that God's love continues even when we face those consequences."

Experiential-Relational Pedagogy

The third prominent theme revealed that teachers' spiritual competence manifested
through teaching approaches that prioritized experiential learning and relational
connection over didactic instruction. This pedagogy reflected teachers' understanding
that spiritual formation occurs primarily through relationship and experience rather than
information alone. Observed lessons consistently incorporated interactive elements.
Teacher A facilitated a role-play activity where students enacted the Genesis 3 narrative,
with different students playing Adam, Eve, the serpent, and God. Following the
dramatization, students discussed how each character might have felt and what
consequences each faced. This experiential approach enabled students to engage
emotionally and empathetically with the biblical narrative, fostering deeper
understanding than lecture-based instruction could achieve. Prayer was integrated not as
a ritualistic beginning or ending but as an organic component of learning. In one observed
lesson, Teacher C paused mid-lesson when students expressed confusion about why God
would "curse" the ground (Genesis 3:17). Rather than immediately providing an answer,
she invited students to pray together, asking God to help them understand. This
pedagogical move demonstrated spiritual competence by modeling dependence on
divine guidance and teaching students that spiritual understanding comes through
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relationship with God rather than solely through human explanation. The relational
dimension of teachers' spiritual competence was particularly evident in their pastoral
sensitivity to students' individual spiritual and emotional needs. Teacher B described her
practice of learning about students' home situations: "When | know that Maria's father
left the family, | am more careful in teaching about broken relationships. When | know
that Carlos struggles with anger, | connect sin's consequences to his own experiences."
This pastoral awareness informed pedagogical decisions, reflecting the integration of
spiritual insight with teaching practice. All three teachers created classroom
environments characterized by safety and acceptance, which they identified as essential
for addressing sensitive topics like sin. Teacher A explained: "Children need to know they
are loved before they can hear about sin. Otherwise, they hear condemnation instead of
truth spoken in love." Observations confirmed that teachers balanced clear
communication about sin's seriousness with consistent affirmation of God's love and their
own care for students. Teachers also demonstrated competence through their
responsiveness to students' spiritual questions and struggles. In one observed lesson, a
fourth-grade student expressed distress about whether her grandmother, who had died,
was experiencing the "curse" described in Genesis. Teacher C responded with both
theological clarity and pastoral sensitivity, explaining the difference between earthly
consequences of sin and eternal hope in Christ, while also providing comfort and
validating the student's grief. This incident illustrated how spiritual competence enables
teachers to navigate unexpected moments with wisdom and compassion. Across all three
themes, a consistent pattern emerged: teachers' spiritual competence functioned as an
integrative capacity that informed every dimension of their pedagogical practice. Personal
spiritual depth provided authenticity and confidence; developmental awareness enabled
appropriate contextualization; and experiential-relational approaches created conditions
for genuine spiritual formation. These elements did not operate independently but
formed a coherent pedagogical approach rooted in teachers' spiritual maturity.
Document analysis of lesson plans revealed that teachers' preparation processes
incorporated both pedagogical and spiritual dimensions. Lesson plans included not only
learning objectives and activities but also personal prayer notes, theological reflections
on the passage, and considerations of students' spiritual readiness for particular concepts.
This documentation confirmed interview and observational data suggesting that spiritual
competence permeated teachers' entire teaching practice rather than constituting a
separate dimension added to pedagogical skill.

Personal Spiritual Foundation as Pedagogical Authenticity

The primacy of teachers' personal spiritual lives in their teaching effectiveness aligns with
Palmer's (2017) seminal work on teacher identity and integrity, which argues that
authentic teaching flows from the teacher's inner life. In the CRE context, this principle
assumes heightened significance because teachers are not merely conveying information
about religion but inviting students into a living relationship with God. The participating
teachers' emphasis on spiritual disciplines such as prayer, Bible study, and fasting as
preparation for teaching reflects what Sidjabat (2019) describes as the "formative
integration" essential to Christian education—the alignment of personal faith, character,
and professional practice. This finding challenges instrumentalist approaches to teacher
preparation that prioritize pedagogical techniques over spiritual formation. While
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technical teaching skills remain important, this study suggests that in CRE contexts,
teachers' spiritual authenticity serves as the indispensable foundation upon which
effective pedagogy is built. This resonates with Anthony and Benson's (2011) argument
that Christian educators must be "connected conduits" who transmit spiritual truths not
merely through words but through the authenticity of their lives. The teachers' practice
of intellectual humility—acknowledging the limits of their understanding while
maintaining faith—offers a valuable pedagogical model for teaching within religious
traditions that embrace mystery alongside revelation. This approach cultivates in students
what Smith and Denton (2005) call "religious literacy"—not merely knowledge about
religion but the capacity to engage thoughtfully with spiritual questions while tolerating
ambiguity.

Developmental Appropriateness in Theological Education

The participating teachers' efforts to contextualize Genesis 3:16-19 for elementary
students reflect sophisticated engagement with both theology and child development.
Their adaptive strategies align with stages of faith development, which recognize that
children's capacity for abstract theological reasoning develops gradually. The teachers'
use of concrete examples, narrative approaches, and experiential activities demonstrates
awareness that elementary-aged children typically function within what Fowler terms
"mythic-literal faith," where stories and concrete experiences predominate over abstract
theological propositions. This finding contributes to ongoing debates within religious
education about the tension between theological fidelity and developmental
appropriateness. Some scholars have cautioned against oversimplifying theological
concepts, arguing that dilution compromises doctrinal integrity (Berryman, 2017).
However, the teachers in this study navigated this tension skillfully by maintaining core
theological truths—sin has real consequences, human disobedience affects all creation,
suffering entered the world through sin—while expressing these truths through
developmentally accessible language and activities. The teachers' reframing strategies,
such as Teacher B's translation of childbirth pain into "difficulties in relationships,"
exemplify what termed "scaffolding"—providing temporary support structures that
enable learners to grasp concepts currently beyond their independent reach. By
connecting theological concepts to students' lived experiences (sibling conflict, difficulty
helping parents), teachers created bridges between abstract doctrine and concrete
reality, facilitating comprehension while preserving the passage's essential message
about sin's consequences. The emphasis on emotional as well as cognitive development
represents an important dimension of spiritual competence often overlooked in
discussions of religious education. The teachers' concern that students not perceive God
as a "punishing tyrant" reflects awareness that children's God-concepts develop through
both explicit teaching and emotional climate. By balancing truth about sin with assurance
of God's continuing love, teachers sought to foster what attachment theory describes as
a "secure base" a relationship foundation characterized by both appropriate boundaries
and consistent care.

Experiential-Relational Pedagogy and Spiritual Formation
The study's third theme—experiential-relational pedagogy—underscores the
fundamentally formative rather than merely informative nature of effective CRE teaching.
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This finding aligns with Groome's (1980) shared praxis approach to Christian religious
education, which argues that spiritual formation occurs through a dialectical process of
experience, reflection, and practice rather than through information transmission alone.
The teachers' integration of dramatic play, gardening activities, and other experiential
learning methods reflects understanding that spiritual truths are learned holistically,
engaging mind, body, and emotion. This approach resonates with embodied cognition
research demonstrating that abstract concepts are understood partly through bodily
experience and metaphor. By having students physically plant seeds and encounter
obstacles, teachers enabled bodily participation in the theological narrative, potentially
creating more durable and meaningful learning than verbal instruction alone could
achieve. The relational dimension of spiritual competence—teachers' pastoral awareness
of individual students and creation of safe classroom environments—reflects the
centrality of relationship in both learning theory and Christian theology. From a
pedagogical perspective, this aligns with constructivist and socio-cultural learning
theories emphasizing that learning occurs within social contexts through guided
participation (Rogoff, 2003). From a theological perspective, it reflects the incarnational
principle that divine truth is communicated through embodied relationship, as God
revealed God's self most fully through the person of Jesus Christ. The teachers' practice
of integrating prayer as an organic learning activity rather than a ritual element represents
a sophisticated understanding of spiritual formation. By modeling dependence on divine
guidance when encountering difficult questions, teachers taught students that spiritual
understanding comes through relationship with God—a metacognitive lesson potentially
more valuable than any specific doctrinal content. This approach reflects what Willard
(2006) describes as "spiritual formation in Christ"—the gradual transformation of the
whole person through practices that cultivate awareness of and responsiveness to God's
presence.

Implications for Teacher Education and Professional Development

The findings of this study carry significant implications for CRE teacher preparation and
professional development in Indonesian contexts. Current teacher education programs
often emphasize pedagogical skills and content knowledge while treating spiritual
formation as a separate, personal concern. This study suggests that CRE teacher
education should adopt an integrated approach that recognizes spiritual competence as
foundational to pedagogical effectiveness. Specifically, teacher preparation programs
should incorporate structured opportunities for spiritual formation alongside pedagogical
training. This might include guided spiritual disciplines, theological reflection practices,
and mentorship relationships with spiritually mature Christian educators. The Indonesian
government's inclusion of spiritual competence as one of four core teacher competencies
(Peraturan Menteri Pendidikan Nasional No. 16 Tahun 2007) provides policy support for
such integration, though implementation remains inconsistent. Professional
development for practicing CRE teachers should move beyond workshop-based skill
training to include sustained spiritual formation opportunities. The teachers in this study
emphasized ongoing spiritual practices as essential to their teaching effectiveness,
suggesting that one-time training events are insufficient for developing and maintaining
spiritual competence. Models such as spiritual direction, peer reflection groups, and
retreat experiences may better support the continuous spiritual growth necessary for
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effective CRE teaching. Additionally, this study highlights the need for developmentally
appropriate curriculum resources that maintain theological integrity while acknowledging
elementary students' cognitive and emotional capacities. Teachers should not be left to
navigate the complex work of theological adaptation in isolation but should be supported
with well-designed materials and pedagogical guidance. Several limitations constrain the
generalizability of this study's findings. The research was conducted in a single school with
a predominantly Christian student body in a culturally supportive context. Teachers
working in more religiously diverse settings or less supportive environments might face
different challenges in implementing spiritual competence. Additionally, the small sample
size (three teachers) limits the range of perspectives represented. The study focused
exclusively on teachers' perspectives and practices, not assessing student learning
outcomes or spiritual formation. Future research should examine the relationship
between teachers' spiritual competence and students' spiritual development, employing
longitudinal designs to track formation over time.

CONCLUSION

This study investigated the implementation of spiritual competence among Christian
Religious Education teachers in teaching the consequences of sin from Genesis 3:16-19 to
elementary students at SD Negeri 091428 Af. A Sidamanik. Through qualitative analysis of
interviews, classroom observations, and documents, three interconnected themes
emerged characterizing teachers' spiritual competence: personal spiritual foundation as
teaching authenticity, developmental contextualization of theological concepts, and
experiential-relational pedagogy. The findings demonstrate that spiritual competence
constitutes far more than religious knowledge or teaching technique alone. Rather, it
represents an integrated capacity encompassing personal spiritual maturity, theological
understanding, developmental awareness, and pastoral sensitivity. Teachers' spiritual
competence manifested in their ability to teach challenging theological content with both
fidelity and developmental appropriateness, creating learning environments
characterized by authentic faith, intellectual integrity, and compassionate relationship.
This research contributes to the limited body of empirical literature examining spiritual
competence in Indonesian CRE contexts and offers practical insights for teacher education
and professional development. The study affirms that authentic Christian education flows
from the spiritual depth of the educator, requiring institutional support for teachers'
ongoing spiritual formation alongside pedagogical training.
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